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1. Scientific Method in Curriculum-Making

Scientific method = Determination of the curriculum

Education is established upon the presumption that human activities exist upon different levels of quality or
efficiency; that performance of low character isn’t good; that it can be eliminated through training; and that
only the best or at least the best attainable is good enough (p. 16).

Curriculum exemplifies the “race course.” In Education, “it is that series of things which children and
youth must do and experience by way of developing abilities to do the things well that make up the

affairs of the adult’s life and to be in all respects what adults should be.” (p.13)

Entire range of directed and undirected
experiences, concerned in unfolding
abilities of the individual

**Consciously directed training
experiences schools use for completing
and perfecting the unfoldment.

The first task of the scientific curriculum-maker is the discovery of those social deficiencies that
result from a lack of historical, literary, and geographic experiences. Each deficiency is a call for

directed training (p. 17)

***The curriculum of directed training is to be discovered in the shortcomings of individuals after they have
had all that can be given by undirected training.

Professor Werrett Wallace
Charters (1875-1952)

Directed Kansas City
teachers to keep a
notebook examining written
and oral language errors of
pupils. They found 21
oral-speech and 27 written
errors.

Each error discovered is a symptom of grammatical ignorance,
wrong habit, imperfect valuation, or careless attitude towards one's
Language (p. 15).

Listing errors and shortcomings of human performance in each of the fields can guide what to include and to
emphasize in the directed curriculum of the schools.



2. Relation to Modern Science

A Scientist has felt experience to be a means of guidance to search out the
deep truths of life, to lift a veil from its fascinating secrets, and whom, in this
pursuit, has felt arising a love for the mysteries of nature, so passionate as to
annihilate the thought of themself.

Giuseppe Sergi (1841-1936)

University School of Scientific
Pedagogy:Anthropologist who for 30
years, earnestly labored to spread
among the teachers of Italy the
principles of a new civilisation
based upon education.

Morphological Anthropology ---> ● The physical study of children
● Strong element in the growth of the New

Pedagogy

Scientist ≄ One who knows how to manipulate instruments in a physical lab or
the clever manipulator of instruments.

The school must permit the free, natural manifestations of a child if in the school scientific pedagogy is to be born (p. 25)



SOCIAL



LIBERATION   =     Partial Liberation, of a country, class, or of thought.

Creation of desks were
scientific, following in their
construction the anthropological
study of the child.

**Pupils in school are restricted by those instruments so degrading to body and spirit, the desk- and material prizes and
punishments. Education of children consists in pouring into their intelligence the intellectual contents of school
programmes-- compiled in the official Dept. of Education, imposed by law upon the teacher and the child.

The real punishment is the loss of the consciousness of that individual power and greatness which are the
sources of inner life (p.30)

3. My Pedagogic Creed

John Dewey (1859 - 1952)

John Dewey defines, explains, and presents what
education's role is in five different articles presented
below.

Education begins the moment after birth in an individual and all
learning occurs when the individual is a willing participant. The aim
for education then is to “become an inheritor of the funded capital of
civilization” (p. 33).

School then is the “social institution” in which education can occur,
to prepare learners to become part of society (p. 35).

Life is seen as the unifying theme, in other words, the medium, in which the different subjects can be
taught (e.g. literature, language, science, history, mathematics, etc.) (p. 37). A model below is a visual
representation of how some subjects are seen by Dewey.

In considering the verticality of concentrations as learners progress, Dewey notes that “it is not in the
succession of studies, but in the development of new attitudes towards, and new interest in, experience” (p.
37).

The method in which a child will learn depends on the mental images in which the learner can create. “The
law of presenting and treating material is the law implicit with the child’s own nature” (p. 38). Dewey pushes
for instruction to provide opportunities for the learner to continually define and redefine their understanding

of content.



Dewey recognizes that education and school’s are the pathway for social progress and reform to occur.
To help children learn to become aware of their individual role in the social consciousness is “the only sure
method of social reconstruction” (p. 39).



4. The Meaning of Curriculum in Dewey’s Laboratory
School (1896-1904)
Dewey put his “working hypotheses” (i.e. his pedagogical creed)into practice
in his “Laboratory School”.  (p. 41)  Located and worked in conjunction with
the University of Chicago from 1896 – 1904.

The purpose of this school was to test whether his ideas of what curriculum
could actually work, and to determine how to address problems that existed
in teaching the curriculum. Dewey believed in a two-dimensional curriculum:
the perspective of the learner’s experience (activities) and what the teacher
was guided by (“logically organized bodies of subject matter”) (p.42).

Dewey presents his differing viewpoints from Harris in a series of articles
(after his school has formed and could test his hypotheses):
The Psychological Aspect of the School Curriculum” (1897):

● Subjects are to be seen as examples of personal experiences; for
learning to be taught as facts and objectively, learners must first
connect their own understanding to experiences (Dewey describes
the time when learners are ready for more abstract education to occur
around age 13, later described in the chapter)

“The Child and the Curriculum” (1902):
● School curriculum should work to develop a student’s understanding of what it is they

know, to learn what they think they know before teaching them what is intended to be
known

o “it is not the question of how to teach the child geography, but first of all the
question of what geography is for the child” (p. 43)

Progression of Two-Dimensional Curriculum

Early 1896

“Teacher’s standpoint: the plan in mathematics was to
teach measurement…these concepts were not taught
through lecturing by the teacher, but by involving the
children in cooking and sewing, both of which
constantly demanded measurement” (p. 46)

December 1896

“Groups IV and V (Ages 7-11) have taken Chicago
as the centre of the work in Geography are working
in two direction; ne the location of points within
Chicago itself, starting from their own home and the
school house as centres….The drawing of a map to
scale introduces linear measurement, and practice in
multiplication…” (p. 47)



Characteristics, Progress, and Findings  of Laboratory School

The Vision Year 1 (1896) Year 2 (1897) Year 3 (1898) Year 5 (1900) and
Takeaways

Groups would be mixed by age, ability, and
behaviors to exemplify that is seen in the
community

Constructive activities (e.g. cooking, carpentry,
sewing) provided opportunities for subject matter
to be organically taught rather than prescribed

The activities were designed with three functions
in mind:
1. learners can recognize “bodies of

systematized knowledge” (e.g. science,
history, and literature)

2. curriculum can be synthesized
3. “means of utilizing and developing the child’s

inherent impulses” (p. 44)

Literature best taught as a form of
communication (at the time – 1895 - this was a
revolutionary idea)

Emphasis on community and unity rather than
competition (competition was a dominant idea at
the time)

16 students; ages
6 – 9

1 teacher (trained
as a generalist,
“an all-around
teacher” and 1
assistant (focus on
manual training)

Findings

Necessary to have
instructors who
have mastery over
content (added
two specialized
instructors for core
content +
instructors for
carpentry, music,
gym, + many more
assistants)

n/a
characteristics

Findings

Dewey realized it
was necessary to
separate learners
by age, though
opportunities for
learners to
interact with
different groups
were allotted
through school
assemblies,
mentoring
opportunities
(older students to
younger)

11 groups (Groups I – XI),
ages 4 – 15 (age of student
in group = Group # + 3)

Findings

Children used imagination
as a source to extend
“familiar events of life”
rather than mythical abstract
ideas (p. 48

Children found interest in
what people who “contribute
to their daily lives” had to
offer (e.g. textiles)

In the study of these
occupations of life is what
grounded the curriculum of
Dewey’s Laboratory School
and used to expand
knowledge as children got
older

Dewey’s Three stage of
Development
1) Ages 4 – 8; “demand
for a motor outlet and
by a prompt and direct
relationship between
ideas and action” p. 50

2) Ages 8 – 11 or 12;
activities must
accomplish something,
being “investigative
rather than directly
productive”

3) Age 13+; student is
ready to acquire
knowledge “for
technical and
intellectual aims”



Five takeaways from Dewey’s Laboratory School
1) Educators must master their discipline
2) Curriculum should not be compartmentalized, and collaboration with teachers of different disciplines is
necessary
3) Learning through practical application was necessary as this is what gets learners most ready for life
4) By age 13, learners can be ready to abstract knowledge and learn from a logical standpoint
5) Experts from the discipline (e.g. University professors) regularly interacted with teachers and/or students



5. The Public School and the Immigrant Child

“It is easy to cut them loose from the parents, it requires cultivation to tie them up in sympathy
and understanding”

Public schools are great places for students from all around the world to come in and learn
about Americanism- however, they can quickly lose themselves and a divide can be created
between the student and their family

The ignorant teacher
Does not understand the situation of the

student and is quick to cut them off-
close-minded

The cultivated teacher
Fastens students to their cultures and belief-

is open-minded to others and diversity

At the time of the writing, the number of arrests among children of immigrants was larger than
that of children of native-born Americans. This indicates that schools can do more to support
these students and help them to recognize the beauty of the culture of their family.

Often, women and girls find themselves more unprepared for American life in comparison to
boys/men. Industrial preparation gives an opportunity for immigrant children that the average
curriculum could not. “Ordinary material does not give the same international suggestions as
industrial material does” (pg. 56)

Students who are cut off from their own family may not be prepared to become parents and
hold a family together when they become parents. The example given is how a girl is
prepared to become a mother by being a good daughter and learning from her mother. When
watching her mother in the home, she may become inspired from the work she does in
recognizing illness and milk relation. She could continue from not only studying within her
home but also within her area.

“We send young people to Europe to see Italy, but we do not utilize Italy when it lies about in the
schoolhouse.” (pg. 57)

If we celebrate and invite people with what they have to offer and who they are, we can build
a school community that represents a wealth of cultural and industrial material.



6. Dare the School Build a New Social Order?.
“Or perhaps I should say that teachers, if they could increase sufficiently their stock of courage,

intelligence, and vision, might become a social force of some magnitude.” (pg. 59)

Teachers should reach for power and make the most of their conquest over curriculum and the procedures
of the school- use this to create a positive influence over the social attitudes and behavior of the next
generation. In this, they should keep their opinions to themselves- not saying “I am merely teaching the
truth” or be willing to “give up the power” (pg. 59) over the discussions.
The profession is diverse with the knowledge and wisdom of ages, allowing these people (teachers)
commonly to seek power and use it towards the interest of all people.

“The power that teachers exercise in schools can be no greater than the power they wield in society” (pg.
60)

Even in their own lives, teachers should work to bridge the gap from school to society and be a part of a
positive change.

Capitalism- humankind are entrapped by our wants and needs- “hard-headed business men” who will do
whatever they can to boost the market and make more money- we as a society are able to rise and help
others in ways that we were not before, however, the question lies in our ability to do this.

“...the schools, like the nation, are in need of a central purpose which will create new enthusiasm and
devotion, and which will unify and guide all intellectual plans” (Dewey, n.d.) Schools must become
centers for building and not just for contemplation- through education, we should give our students
visions of/for the future and encourage them to follow their loyalties and enthusiasms

Democracy within America- not necessarily connected to political forms in this situation- “respect to
moral equality of men… an aspiration towards a society in which this sentiment will find complete
fulfillment” (pg. 63)

We have become parasitic already to our institutions and products- industrialism- all of the resources must
be dedicated to the betterment of welfare of the masses of people in the society- in order for the benefits
of industrialism to come to all, the deception of industrialism must be broken.

The driving force of industrialism- the frontier and the free land rush

If democracy is to survive in the US, it must abandon individualistic perspectives. Democracy must
evolve and become a more collectivistic pattern



7. Basic Principles of Curriculum Instruction
In order to effectively plan and develop a curriculum, designers must first evaluate four

important questions which help elucidate their intended goals. With these goals in mind,
curriculum designers can better create programming that helps make sure students are on

the path to actualizing the intended ends of the course (73).

Four Critical Questions of Curriculum Design (73)

1. What educational purposes should the
school seek to attain?

2. What educational experiences can be
provided that are likely to attain these
purposes?

3. How can these educational
experiences be effectively organized?

4. How can we determine whether these
purposes are being attained?

This chapter seeks to answer the first question: “What educational purposes should the
school seek to attain?” While the methods and reasons motivating schools to design

curricula may vary, at their core they seek one common goal: “aiming essentially at the
transmission of the basic values derived by comprehensive philosophic study” (75). In other
words, the goal is to transmit information about mutually agreed upon goals. The question,
then, is what source do those goals come from? Tyler argues that the source of educational

goals come from three areas: “learners themselves” (75), “contemporary life outside of
school” (76), and “subject specialists” (78).

Learners Themselves Contemporary Life Outside
of School

Subject Specialists

If “education is the process of
changing the behavior
patterns of people” (75) then
curriculum designers must
first understand the current
behaviors of people, their
motivations, and their needs.
Once those factors are
identified, curriculum
designers can then develop
programming that helps them
attain their goals and meet
their needs to be successful.
Moreover, understanding
these factors helps students
to realize the meaning behind
the curriculum (76).

If the goal is to equip
students to be successful in
the world, then using the
world to motivate curriculum
decisions may make sense.
This helps students learn by
“seeking illustrations in his life
outside of school for the
applications of things learned
in school” (77). Educators
should be careful, however, in
choosing life activities that
are generally desirable to
society, are not harmful to
long term development, and
are directly related to their
needs (78).

The most common source of
curriculum objectives.
Equipping students to
become subject specialists by
providing them insight from
those within the community
who know what they need to
be successful helps ensure
that they are prepared to
enter that specialization (78).
This helps students generate
interests and explore
possibilities for future study.



8. Was There Really a Social Efficiency Doctrine? The
Uses and Abuses of an Idea in Educational History

Until recently, curriculum historians have addressed multiple facets of the history of Social Efficiency
Theory (ET) including the motivations for its founders,S the need for tying education to future
employment opportunities, the role SET played in education policy during the early half of the
twentieth century, and the effect SET had on progressive educational reforms (83). This article

attempts to interrogate these beliefs and provide more nuance to the idea of SET so it can be used
more accurately.

The Rise of Social
Efficiency Doctrine

Social Efficiency
Theory as

Historiographical
Lens

Problems with
Social Efficiency

Clarifying Social
Efficiency

1962 - Without using
the term “Social
Efficiency,” Callahan
critiques the
“application of
scientific techniques
to school
management” (84)
1964 - Krug identifies
social efficiency as a
doctrine for
curriculum design
and identifies
Snedden as a the
leader of the
movement
Early 70s - Authors
begin arguing that
social efficiency is
about social control
Mid-70s - Authors
note Dewey as a
driving force
progressive reforms
2000s - SET is used
as a way to describe
reforms such as
NCLB

60s & 70s - SET was a
useful way to describe
corporate interests in
education and a way to
describe how
bureaucratic, rigid
curriculum was part of
the downfall of urban
education

Curriculum history was
a growing field “in
concert with social
efficiency doctrine
because the ideology
captured the
hegemonic and hidden
curriculum on which the
emerging field of
curriculum studies was
focusing its attention”
(88)

SET was malleable for
historiographic inquiry
for historians of multiple
methodological
approaches

Historical evidence
lined up well with the
use of the language of
SET

First, Taylor’s
management
techniques have
proven to be
overblown in use

Second, SET is more
diverse in practice
than the simplified
version employed by
historians

Third, SET has
proven to be less
influential during the
first half of the 20th
century than
historians originally
posited.

Finally, studies have
been able to prove
that SET was the
prevailing curriculum
ideology during
progressive reforms

In order for historians
to effectively use SET
for historical inquiry
they must broaden
their understanding of
the concept while
also narrowing its
application to
research

Researchers must
account for the role of
theorists beyond
Taylor

In addition to
technocratic of
applications of SET,
researchers should
also explore
biological and
evolutionary
motivations

SET must be
reconciled with
emerging studies on
race and racial
theories



9.  Man: A Course of Study



10. Objectives- Donnelly
Chapter 10 Objectives by W. James Popham

According to Ralph W. Tyler, an objective in education is defined as the kind of changes in behavior that

an educational institution seeks to bring about in its students (Flinders & Thornton, 2017 p. 75).

An objective that has measurability and clarity will refer to what a student will be able to do at the end

of the instruction period (p. 115).

* Promotes increased clarity regarding educational intent (p. 116)

EX. The student will write the names of the United States 47 Presidents in order of their
presidency.

*Vague and unmeasurable objectives lead to ambiguity and different interpretation

EX.  The student will know the flags.

The evaluator should use phrases with sufficient specificity for the task

A good objective describes the learner behavior being produced by the instruction- known as behavioral

objectives or performances objectives(p. 116)

a) clarity for deciding the worth of the objective

b) clarity determining whether the objective has been achieved

Summary of Evaluator Guidelines

Educational  Evaluator Guidelines (pp. 117-127)

1. Should encourage the use of
instructional objectives which
provide explicit descriptions of
the post-instruction behavior
desired of learners.

Measurable
Objectives

All or Nothing at All?

Unmeasurable goals
offer little to no use

Measurable goals offer
the opportunity for
accomplishment of the
task

2 Must be aware that instructors
may wish to devote a reasonable
proportion of their efforts to the
pursuit of important but currently
unassessable objectives

Learners Responses

Selected or
Constructed

Selected Responses-
identified in advance

- True/ False

- Multiple Choice

Constructed Responses-
objectives includes the
criteria of adequacy

- Speech



- Essay

3. Identify criteria of adequacy
when using instructional
objectives which require
constructed responses from
learners

Content Generality or
Equivalence

Generality provides a
broader range of
learner behaviors

Equivalence connects a
single test item and is
limited to the learner
behaviors

4. Should foster the use of
measurable objectives which
possess content generality rather
than test item equivalence

Proficiency Levels- Student Minimal-
degree of proficiency
displayed by the
learner

Class Minimal- the
percentage of learners
achieving  the student
minimal

5. Should strive to establish
minimal proficiency levels for
instructional objectives prior to
the introduction

Psychomotor
Domain-  the intended
learner outcome of a
physical skill based
on 5 levels

Perception, set,
guided response,
mechanism , complex
overt response,

Cognitive Domain
–intellectual learner
outcomes  based on 6
levels- knowledge,
comprehension,
application, analysis,
synthesis, evaluation

Affective Domain- deals
with the valuing and
emotional learner actions
based on 5 levels –
receiving, responding,
valuing, organization,
characterization by a
value

6. Find the Taxonomies of
Educational Objectives useful
both in describing instructional
objectives under consideration
and in generating new objectives

Constructing versus
Selecting Objectives

Constructing
objectives- deemed
frustrating to
educators

Selecting objectives –
choosing from a set of
objectives represent a
task that can reasonably
be accomplish by
educators

7. Should consider the possibility
of selecting measurable
objectives from extant
collections of such objectives

Instructional
objectives

1. The role of
measurability as an
aid to clarity

2. Selected vs
constructed learner
responses

3. Content general vs
test item  equivalent
objectives

4. The proportion of
objectives which must be
measured

5. Performance standards

6. Taxonomic analysis of
objectives

7- selecting objectives
from extant collections



11.  Educational Objectives - Help or Hindrance-
Ddonnelly
Chapter 11 Educational Objectives –Help or Hindrance?    By Elliot W. Esner

Educational Objectives- need to be clearly specified for three reasons (p. 129)

a)       provide the goals toward which curriculum is aimed

b)      facilitate the selection and organization of content

c)       specified in both behavioral and content terms, make it possible to evaluate outcomes

of the curriculum.

Franklin Bobbitt- Father of the curriculum theory (p. 130)

Published The Curriculum, 1918 – which argued educational theory is not difficult to construct and

is logically derivable from educational theory

a.       Curriculum development scientifically and theoretically

b.       Study life carefully to identify needed skills

c.       Skills divided into specific units

d.       Organize units into experiences

e.       Provide experiences to children

Benjamin Bloom and colleagues operationalized theoretical assertions building taxonomy of

objectives in the cognitive domain (p. 130).

Krawthwohl, Bloom and Masia- operationalized objectives for the affective domain (p. 130)

Limitations in educational objectives (p. 131)

● The dynamic and complex process of instruction yields outcomes far too numerous to be
specified in behavioral and content terms in advance (p. 131) Has not sufficiently
emphasized the extent to which the prediction of educational outcomes cannot be
made with accuracy.



● Failure to recognize constraints various subject matter place upon objectives (p. 131) has

not discussed the ways in which the subject matter affects precision in stating

educational objectives

● The belief that objectives stated in behavioral and content terms can be used as criteria by

which to measure the outcomes of curriculum and instruction (p. 132) has confused the

use of educational objectives as a standard for measurements when in some

areas it can be used only as a criterion for judgment

● The function of educational objectives in curriculum construction need not precede the

selection and organization of content (p. 133-134) has not distinguish between the

logical requirements of relating means to end in the curriculum as a product and

the psychological conditions useful for constructing curriculums

Eisner, E. W.  (2017). Educational Objectives- Help or Hindrance? In David J. Flinders & Stephen

J. Thornton (eds.), The Curriculum Studies Reader. Routledge.



12. A Naturalistic Model for Curriculum Development
Platform → Political and something to stand on.  Curriculum’s are developed first by their platform, the
values and beliefs that a curriculum designer brings to the table.  Obviously this could be political.

Deliberation → The process of determining what goes into a curriculum.  It treats both the ends and
means, looks at what is most relevant, generate alternative solutions, and trace all branching pathways
that flow from decisions that go into curriculum.

Design → set of abstract relationships and is the output from the curriculum development process.  Focus
is not on the materials themselves, but on how those materials can impact the learner.



13. Curriculum and Consciousness
John Dewey once said, “Solution comes...only by getting away from the meaning of terms that
is already fixed upon and coming to see the conditions from another point of view, and hence in
a fresh light.”

Two philosophies exist: Currently Britain and the United States vs. France/Switzerland.



14. The ‘Reconceptualization’ of Curriculum Studies

Chapter 14: The Reconceptualization of Curriculum Studies by William F.  Pinar

Intro: By the summer of 1978 there had been an attempt to reconceptualize the field of curriculum studies.

Traditionalists

The reason for curriculum writing is to be in service to practitioners. Curriculum is field based and is written with
school teachers in mind. It is focused on the schools (Pinar, 1977, p. 167).  The professors of the curriculum tend
to be former school teachers.
They are most interested in a set of perceived realities of classrooms and school settings in general rather than
concerned with basic research, theory development, and in related allied fields.

Curriculum began as a field in the 1920s during a time of emerging scientism where scientific techniques were
being utilized in educational theory and practice. The early curricularist came to employ the “bureaucratic model”.
The curriculum worker is dedicated to the improvement of schools. Curriculum change is measured by comparing
resulting behaviors with original objectives. It employs a technician’s mentality in that they accept curriculum
structure where it is and work to improve it. The emphasis is on design, change, and improvement (Pinar, 1977, p.
168).

In addition to teaching, the curriculum is to include considerations such as evaluation, supervision, curriculum
development and implementation. Traditionalists have a fundamental interest in working with school people, and
with revising the curricula of schools ( Pinar, 1977, p. 169).

Important People: R. W. Tyler
Professional Association: The Association for Supervision and Curriculum Development (ASCD).



Conceptual-Empiricistsyour

Research has become indistinguishable from other research in the social sciences. Education is not a discipline in
itself, but rather an area to be studied by the disciplines. This work is concerned with developing hypotheses to be
tested, and testing them in methodological ways characteristic of mainstream social science (Pinar, 1977, p. 170).
This group is loyal to the view of empirical research, one that yields “hard data” which is typical of social science.

Important People: Decker F. Walker

Professional Association: American Educational Research Association; published in the AERA-supported Review
of Educational Research

Reconceptualists

Reconceptualists have a concern for generalization and tend to see research as an inescapably political as well as
intellectual act. It works to suppress or to liberate not only those who conduct the research, and those upon whom
it is conducted, but as well as those outside the academic subculture (Pinar, 1977, p. 171). A number of
reconceptualists accept some variation of the Marxist point of view and many at least from a distance would be
viewed as leftists. Nearly all accept the idea that there is a political dimension inherent in any intellectual activity
(Pianr, 1977, p. 172).

Comprehension of curriculum issues is possible only when it is situated historically. There is a conscious
abandonment of the “technician’s mentality”. The difficulties these reconceptualists identify are related to
difficulties in the culture at large, and they are not problems that can be solved. They feel it is necessary for a
fundamental reconceptualization of what curriculum is, how it functions, and how it might function in emancipatory
ways. It is a commitment to a comprehensive critique and theory development that distinguishes the
reconceptualists phenomenon (pinar, 1977, p. 172). .

Important People: M. W. Apple
Professional Association: N/A



Chapter 15 - The Adult Literacy Process as a Cultural Action for Freedom -
Paulo Freire

Part 1: Every Educational Practice Implies a Concept of Man and the
World

“Illiterates are considered “undernourished,” not in the literal sense in
which many of them really are, but because they lack the “bread of the
spirit.” (page 178).

“This “nutritionist” view of knowledge perhaps also explains the
humanitarian character of certain Latin American adult literacy campaigns. If millions of
men are illiterate, “starving for letters,””thirsty for words,” the word must be brought to
them to save them from “hunger” and “thirst.”
Friere writes that ).

Friere argued that the illiterate man is not on the margins of society, but rather is
“representative of the dominated strata of society, in conscious or unconscious
opposition to those who, in the same structure, treat him as a thing.” (page 181).

Freire saw the literary process as a “cultural action for freedom… an act of knowing in
which the learner assumes the role of knowing in which the learner assumes the role of
knowing subject in dialogue with the educator.” (page 181).

Part II: The Adult Literacy Process as an Act of Knowing

“To be an act of knowing the adult literacy process demands among teachers and
students a relationship of authentic dialogue. True dialogue unites subjects together in
the cognition of a knowlable object which mediates between them.” (page 181).

“The literacy process must relate speaking the word to transforming reality, and to man’s
role in this transformation.” “They will ultimately recognize that, as men, they have the
right to have a voice.” (page 182).

“In our educational method, the word is not something static or disconnected from
men’s existential experience, but a dimension of their thought-language about the world.
That is why, when they participate critically in analysing the first generative words linked
with their existential experience; when they focus on the syllabic families which result
from that analysis’ when they perceive the mechanism of the syllabic combinations of
their language, the learners finally discover, in the various possibilities of combination,
their own words.” (page 188).

More information about Paulo Freire:



Paulo Freire and the Development of Critical Pedagogy

https://youtu.be/tyZEJHcY6q8


Chapter 16: The Paideia Proposal - Mortimer J. Adler

Democracy and Education

“The democratic promise of equal educational opportunity, half
fulfilled, is worse than a promise broken. It is an ideal betrayed.
Equality of educational opportunities is not, in fact, provided if it
means no more than taking all the children into the public schools
for the same number of hours, days, and years. If once there they
are divided into the sheep and the goats, into those destined
solely for toin and those destined for access, then the democratic

purpose has been undermined by an inadequate system of public schooling.” (page
194).

“There are no unteachable children. There are only schools and teachers and parents
who fail to teach them.” (page 195).

“To give the same quality of schooling to all requires a program of study that is both
liberal and general, and that is, in several, crucial, overarching respects, one and the
same for every child. All sidetracks, specialized courses, or elective choices must be
eliminated. Allowing them will always lead a certain number of students to voluntarily
downgrade their own education.” (page 195).

“Elective choices are appropriate only in a curriculum that is intended for different
avenues of specialization or different forms of preparation for the professions or
technical careers. Electives and specialization are entirely proper at the level of
advanced schooling - in our colleges, universities, and technical schools. They are
wholly inappropriate at the level of basic schooling.” (page 195).

The course of study to be followed in the twelve years of basic schooling should,
therefore, be completely required, with only one exception. That exception is the choice
of a second language.”



The modes of teaching and learning that are interconnected:

Column 1 Column 2 Column 3

Goals

Means

Areas of Operations and
Activities

Acquisition of organized
knowledge

By means of

Didactic instruction,
lectures and responses
textbooks and other aids

In three areas of subject
matter

Language, literature, and
the fine arts, mathematics
and natural science,
history, geography and
social studies

Development of
intellectual skills - skills of
learning

By means of

Coaching, exercises and
supervised practice

In the operations of

Reading, writing,
speaking, listening,
calculating,
problem-solving,
observing, measuring,
estimating, exercising
critical judgement

Enlarged understanding of
ideas and values

By means of

Maieutic or socratic
questioning and active
participation

In the

Discussion of books 9not
textbooks) and other
works of art and
involvement in artistic
activities e.g., music,
drama, visual arts



Chapter 17: The False Promise of the Paideia: A Critical Review of the
Paideia Proposal - Nel Noddings

“The Paideia Proposal is offered as an educational
prescription for all of America’s children. It is based
on two major premises: that “the shape of the best
education for the best is not unknown to us” (p.7).
and that “the best education for the best… is the best
education for all”(p.6).

“I will argue that “equality of quality” in education
cannot be achieved by forcing all students to take

exactly the same course of study, nor can the ideal of a democratic, classless society be
actualized by establishing only one model of excellence” (page197).

Noddings makes 4 arguments in her criticism of the Paideia Proposal:

1. Although Adler dedicated the Paideia Proposal to both John Dewey and Robert
Hutchins, Noddings points out that Dewey would have had issue with the tenants of the
Proposal, based on the following:

“Dewey’s objections to the remedies suggested in The Higher Learning [Hutchins] centered on
two matters that he thought were at the heart of Hutchins’ ideas: belief in “the existence of fixed
and eternal authoritative principles” and the separation of “higher learning from contemporary
social life””(page 199).

“Exactly the same objections may be brought against the Paideia: It elevates intellectual life
above that
which it should serve (the social communion of human beings), and it assumes an essential
sameness in
human beings and values that suggests, logically, a sameness in education” (page 199).

2. Noddings analyzed the meaning behind Adler’s premise “the best education for
the best is the best education for all.”

“The word “best” is used three times here. All three uses invite scrutiny, but the second deserves
special attention. It is used elliptically as a noun. If we insist that the ellipsis be filled and that
“best” is used as an adjective, what noun will it modify? It is clear that “best'' is not meant to
modify such nouns as “life” or “effort” or “performance” or the like. Both Hutchins and Adler are
talking about people when they refer to “the best.” Now what noun shall we insert: people?
Students? Minds? It is eminently clear that Hutchins meant to refer to an intellectually best when
he used the word and that an accurate filling in of the ellipsis would be, “The best education for
the intellectually best students is the best education for all” (page 199).

“Adler wants all children to receive an education that is, in content at least, the education
designed for our academically best students” (page 200).



“Giving all of our children the same education, especially when that “sameness” is defined in a
model of intellectual excellence cannot equalize the quality of education” (page 200).

3. Noddings questioned Adler’s premise that “the shape of the best education for
the best is not unknown to us.”

“If he means by this that we know what has been provided for an intellectually and socially
privileged class in the

past, the claim seems reasonable” (page 202).
“But is the traditional “education for the best” really the “best” even for our academically most able

students? On
what grounds is it so judged?” (page 202).

“[The education recommended by the Paideia] is designed for those whose further education will
be academic,

and there is little evidence that it will promote continued learning across other fields of endeavor”
(page 202).

4. Although Noddings finds the methods of instruction valuable, sound, and useful,
she points out that they are impacted by the prescribed curriculum.

and thus seek to acquire segments of organized knowledge” (page 204).

“Students are treated as “minds” to be filled equally with the same quality material. Nowhere is
there proper

consideration of the persons who are, in their essential freedom and infinite diversity, central and
instrumental in

their own education” (page 204).



18. Implementation as Mutual Adaptation: Change in
Classroom Organization



18. Implementation as Mutual Adaptation: Change in
Classroom Organization (cont.)



19. Black Curriculum Orientations- A Preliminary
Inquiry



19. Black Curriculum Orientations- A Preliminary
Inquiry (cont).



20. How Schools Shortchange Girls: Three
Perspectives in Curriculum
The Formal Curriculum/ Research on Curriculum
Formal curriculum is the central message-giving instrument of the school. The actual content of curriculum however, has been given very little
attention in national reports on education and education restructuring that was completed in the late 1980s.  If curricularists work to improve the
situation for girls, it will also improve the situation for boys because when one examines the dilemmas girls face, the dillmeas boys’ face are seen
from new perspectives. Very little attention has been placed on sex equity in educational reform. Since the early 1970s there have been many
studies that surveyed instructional materials for sex bias. Sexism is particularly evident at the secondary school level in terms of what is
considered important enough to study. White male authors still dominate the required reading lists in schools. In the 1970s and 1980s there were
experiments with inclusive school curricula. Books transmit values to young readers and multicultural readings produce much more favorable
attitudes toward minority groups than do all-white curricula. There was also a positive correlation between nonsexist and multicultural curriculum
with academic achievement. When students are exposed to non-stereotypical roles in curriculum, sex-role stereotyping decreases. Now most
textbook publishers have guidelines for nonsexist language, but research has shown that there is rarely a balanced treatment of women and men in
textbooks (AAUW, 2017, p. 236-237).

Conceptualizations of Equity in the Curriculum

Sex bias in instructinal materials
(Martha Matthews & Shirley McCune)

1. Exclusion of girls
2. Stereotyping of both males and females
3. Subordination/degradation of girls
4. Isolation of materials on women
5. Superficiality of attention to contemporary issues or social problems
6. Cultural inaccuracy

Checklists on bias, prejudice, and discrimination can sometimes hurt the very groups they are meant to
help by assigning them the status of “victims” (AAUW, 2017, p. 237).

6 Attributes of gender-fair curriculum
(Gretchen Wilbur)

1. Acknowledges and affirms variations of similarities and differences among/within groups
2. Inclusive of males and females
3. Accurate-presenting information that is  data-based, verifiable, and able to withstand

critical analysis
4. Affirmative- acknowledging the worth of individuals and groups
5. Representative- balancing  multiple perspectives
6. Integrated- weaving together the experiences, needs, and interests of both sexes

Wilbur criticizes that no major curriculum reform efforts have used explicitly gender-fair approaches
and often many attempts to design gender-fair content  result in fragmented curricula and pullout
curricula (AAUW, 2017,  p. 218).

4 Ways ethnic content was integrated into curriculum since 1960s (James
Banks)

Level 1 The Contribution Approach: focuses on heros, holidays, and discrete cultural elements,
Level 2: The Additive Approach- concepts, themes and perspectives are added without changing the
structure of the content.
Level 3; The Transformation Approach: the structure of the curriculum is changed to enable students to
view concepts, issues, events and themes from the perspectives of diverse ethnic and cultural groups.
Level 4: The Social Action Approach: Students make decisions on important social issues and take
actions to solve them (AAUW,, 2017,  p. 238).

Five interactive phases of curricular & personal change when teachers are
trying to be more inclusive than how they were taught (Peggy McIntosh)

1. Phase I _ Womanless and All-White History
2. Phase II “ Exceptional Women and Persons of Color in History”
3. Phase III-  “Issues” curriculum  where women and people of color are seen as problems or

victims.
4. Women’s Lives or the Lives of People of Color As History.

Phase I, II, & III incorporate either/or thinking whereas Phase IV is a shift encouraging students to
examine the cyclical nature of daily life.
Phase V: “History Redefined and Reconstructed to Include Us All”

Presently, most schools teach from Phases I & II particularly in the upper grades (AAUW, 2017, p.
238-239).

Barriers to Curriculum Change Barriers to Curriculum change as identified by the National Education Association:
1. Cultural or gender differences that does not fit the assumed norms
2. Parents’ suspicions about unfamiliar curricula
3. Teachers’ lack of training on multicultural and gender-neutral goals and techniques
4. Unwillingness to commit funds for teachers to participate in curriculum-change efforts

The Multicultural Debate



In a democracy students must be able to see themselves in the curriculum and the curriculum must meet
the needs of all students. Critics of multicultural education often view ethnic and women’s studies as
political and multicultural work as divisive whereas the exclusion of women is inherently political and
using an exclusively white male curriculum is inherently divisive (AAUW, p. 240).

Girls,Self-Esteem, and the Curriculum
Even though girls do as well as boys on standardized tests and get better grades, girls’ self-esteem drops
as they go through school. Cathay Nelson attributes this to negative messages delivered to girls in school
curricula. More research should be done in this area as curriculum is the central message-giving
instrument in a school (AAUW, 2017,  p. 240).





21.  Subtractive Schooling, Caring Relations, and
Social Capital in the Schooling of U.S.-Mexican Youth

Summary:
Valenzuela describes how schools subtract resources from youth in two major ways

1. The process of de-Mexicanization or subtracting a students’ culture and language
which is detrimental to their achievement

2. The role of caring between teachers and students in the exicational process



22.  Standardizing Knowledge in a Multicultural
Society

Individual state curriculum standards specify what students are to learn.

Raising standards has become synonymous with standardizing curriculum.

Bernstein Theory of Codes of Power
uncovered by examining how the curriculum is:

Classified Framed

Classification refers to the degree to
which curriculum contents are separated
and bounded - for example, the strength
of boundaries among disciplines, or
between school knowledge and everyday
knowledge.
Two Types

Collection code curriculum
Hierarchy structure of knowledge
Prefers academic knowledge over everyday
knowledge

Integrated code curriculum
Boundaries are blurred
Knowledge is view much less hierarchical
Curriculum organized around themes

The degree of control teacher and pupil
possess over the selection, organization,
pacing, and timing of knowledge transmitted
and recovered.

Two Types:

Strong Framing - Teacher has more control.
Students receive knowledge

Weak Framing - Students possess some
ownership. Encourage the use of their own
sense making process.

From Civil Rights to Standardization

Red���r��u���n o� P���r



The Standards Movement
In the mid-1980s the standards movement

Began, which viewed the main purpose of

schooling as bolstering the U.S. economy and its

national sovereignty and security.

Sta���r���in� C��r��u��m �� Ca��f���i� - Stu��
- ve�� d����se ����la����
- 25% of ���d���s ��e�k ��o�h�� ��n�u���

t�a� En��is�
- in���a� �d���i�n ��� co��r����si��

- ma�� ��je����n �a� t��� �t �a� w���t�� �y �a��l�
Eur���a� Am����an ��h����s

- 1997 CA ad����d a ��� s�� o�
re����g/la����ge ���s ��an���d� ��d
f�a��w���s �o ��p���e t���� c�e���d i� �h�

1980s

This standards-based curriculum planning process hearkens back to that

described by Cubberley almost a century ago, when he characterized

schools as ‘factories in which the raw products (children) are to be

shaped and fashioned into products to meet the various demands of

life’.

The author’s analysis suggests that California’s curriculum standards fit within a
political movement to configure power relationships among, racial, ethnic, language,

and social class groupings. This is not simply about trying to improve student learning,
but more important, about reasserting who has a right to define what schools are for,

whose knowledge has most legitimacy, and how the next generation should think
about the social order and their place within it.



23.  High-Stakes Testing and Curriculum Control

A Qualitative Metasynthesis.
This study seeks to provide definitions of “curriculum” and “high-stakes testing”. Wayne
Wu (2007) utilizes data collected from 49 qualitative studies to explore the impact of

high-stakes testing on teachers, students, and other stakeholders.

Metho
d

Analysis of qualitative data using
template code system designed by the
researcher

Data
Collec
tion

Derived from 49 qualitative studies,
gathered from various database
searches conducted in 2006, which
focused on K-12 programs in the U.S.

Data
Analy
sis

Data was collected on:  a. Teacher
alignment of content with high stakes
testing b. Whether high stakes testing
affected curricular knowledge forms C.
Instructional practice choice determined
by high stakes testing. Data was
analyzed by considering patterns, theme
pairings and theme trilogies.

Study
Reliab
ility

A. Colleagues of researcher
independently verified a portion of data
B. Researcher provides their positionality
as a “critical realist” and social justice
educator

Study
Limits

The researcher gathered studies which
only show effects of affects curriculum,



not those that do not show any effects.
Duration of studies were generally short,
not throughout the school year.

Findin
gs

Significant relationship between “high
stakes testing and changes in the
content of curriculum, the structure of
knowledge contained within the content,
and the types of pedagogy associated
with communication” (p. 302-303).

Content Findings- High percentage of
content taught is what is found on high
stakes tests or “teaching to the test”
Formal Control- High percentage of
studies show content being taught in
fragmented sections, rather than
integrated with other content, in
response to high-stakes testing
Pedagogic Control- Pedagogy changed,
often to teacher-centered, in response to
high-stakes testing
Theme Pairings- Aside from the above
findings, some weaker themes found
include an extension of subject material,
increase in integrated content, narrowing
of curricular content, and increase in
student-centered pedagogy.
Theme Triplets- Of the 21 studies
containing all 3 curriculum criteria, 75%
showed contracted content, fragmented
knowledge presentation, and increased
teacher-directed learning. Contradictory,
21.4% showed the opposite in response
to testing.

Discu
ssion

The researcher presents data that shows
a substantial association between
high-stakes testing and curricular
alignment in order to meet test
requirements. Content, structure of
knowledge presentation, and pedagogy
are all influenced by high-stakes testing.

Concl
usion

Template analysis was conducted on 49
qualitative studies to learn about how
curriculum is impacted by high-stakes
testing. The largest effects include
thinning subject matter that is found in
the tests, fragmented knowledge
presentation, and increased
“lecture-based, teacher-centered



pedagogies” (p. 307).

“Are test-driven curriculum and
teacher-centered instruction good or bad
for teachers, students, school
communities, and education in general?”
(p. 307). Some data provides evidence
connecting high-stakes testing with lower
graduation and achievement rates in
students with lower socio-economic
status and non-caucasion students.
Further investigation is recommended on
this topic.



24.  What Does It Mean to Say a School Is Doing Well?
Historically, education reform efforts have aimed to systemize and standardize education so that
educators are held accountable and the public knows how a school is performing. Rationalization
has been used as part of the solution to school improvement. Eisner argues that the current
approach to school reform is flawed and does more harm than good. He provides a plethora of
questions to consider in the school reform process.

Features of Rationalization
Rationalization- use of highly rationalized procedures for improving schools

1. Depends on a clear specification of
intended outcomes

➔ Rubrics- explain intended outcomes of learning
➔ Standards- general statement of values
➔ Holding people accountable for results

2. Typically uses measurement as a
means through which the quality of
a product or performance is
assessed

➔ Measurement- magnitude through specification of
units

➔ Quantification- increase objectivity, secure rigor,
and advance precision in assessment

➔ Standards have become more general and
ideological, making them less measurable

3. Predicated on the ability to control
and predict

➔ Assumption that we can predict the effects of our
interventions

4. Downplays interactions ➔ Interactions take into account personal qualities,
expectations, orientations, ideas, and
temperaments

➔ Outcomes are based on what is introduced and
interactions (student interpretation of what is
introduced)

5. Promotes comparison ➔ Commensurability- measures must account for
differences

➔ Cannot compare apples to oranges

6. Relies upon extrinsic incentives to
motivate action

➔ Rewarding successful schools
➔ Survival of the “fittest school”
➔ Voucher systems

Consequences of this Approach
The current approach to school reform is full of consequences.

Curriculum becomes narrowed- what is taught is based on what is tested

Introduction of core subjects- marginalizes non-core subjects

Public perception that test scores are a good way to evaluate schools- tests scores only predict
other test scores

Deeper problems are ignored- quality of conversation in classrooms, teacher isolation, etc.

School culture is impacted- students get the message that test scores are the only thing that
matters, “what do we need to know to get a good grade?”



Questions to Produce Educationally Informed Community
Question posing is a major component of intellectual achievement. We need to ask more

questions. The list below includes some of the questions Eisner proposed as a new way of
thinking about school reform.

Questions to
support students

What kinds of problems and activities do students engage in? What kind of
thinking do these activities invite?
What is the intellectual significance of the ideas that youngsters encounter?
Are students introduced to multiple perspectives?
What connections are students helped to make between what they study in
class and the world outside of school?
What opportunities do youngsters have to become literate in the use of
different representational forms?
What opportunities do students have to formulate their own purposes and to
design ways to achieve them?
What opportunities do students have to work cooperatively to address
problems that they believe to be important?
Do students have the opportunity to serve the community in ways that are
not limited to their own personal interests?
To what extent are students given the opportunity to work in depth in
domains that relate to their aptitudes?
Do students participate in the assessment of their own work?
To what degree are students genuinely engaged in what they do in school?

Questions to
support teachers

➔ Are teachers given the time to observe and work with one another?
➔ To what degree is professional discourse an important aspect of what

being a teacher means in the school?
➔ Is the school a resource, a center for the teacher’s own development?
➔ Is the school a center for teacher education?
➔ Can we create schools that take the professional development of

teachers seriously?

Questions to
support parents

➔ Are parents helped to understand what their child has accomplished in
class?

➔ Do they come to understand the education import of what is going on?

*According to Eisner, leaders in the field of education must recognize the inadequacy of the current
system of school evaluation and must take action to improve that system.



25. Teacher Experiences of Culture in the Curriculum
Chan spent years following two teachers at Bay Street School. Despite the teachers’
commitment to providing a culturally-sensitive curriculum, they were still met with resistance
from parents as they attempted to implement various curriculum events. The study highlights
teacher perceptions of curriculum events, student and parent opposition to these events, and
educator reflections following these experiences.

Arguments for Multiculturalism in Schools
1. Academic, emotional, and societal benefits of recognizing diversity
2. Inclusion of culture can promote positivity around minoritized groups
3. Creates a sense of community in the classroom
4. Opportunity to involve parents
5. Dangers of failure to acknowledge cultural backgrounds of students

Bay Street Study Details
1. This study follows the challenges of two Bay Street teachers in implementing

curriculum events.
2. Bay Street School is in one of the most culturally diverse areas in the world. The

school serves many immigrant families.
3. Bay Street teachers are intentional about culturally-sensitive practices.
4. A school field trip, The Boyne River Field Trip, highlights the complexities teachers

experienced.

Conflicting Perceptions
1. Teacher Perceptions of Field Trip

a. “A valuable activity”
b. “An opportunity for students who might not otherwise be able to participate in

this kind of outdoor education activity”
c. “An opportunity to interact with the students in a way different from their regular

in-school and in-class interactions”
d. “An opportunity to gain experiences that were outside of the academic

curriculum”
VERSUS

2. Perceptions and Reasons for Students/Parents not Participating in Field Trip
a. Must accompany parent to hospital to translate
b. Parent not comfortable, student not allowed to take overnight trips
c. Student has family responsibilities including care for younger siblings and

working at family business

*Teachers experienced heavy conflict between their personal/professional beliefs about
curriculum experiences and supporting the cultural values of students and their parents.



Educator Reflections
1. The potential for stakeholders to have different perspectives around curriculum is real.
2. Diversity work is complex. We are often unprepared to deal with the issues that may

arise.
3. Simple exposure and pure intentions are not enough.
4. Teachers bring their own beliefs, values, and experiences to the classroom, and their

beliefs about multiculturalism are likely to be influenced by those things. With this in
mind, we must work to make curriculum decisions free of these potential biases.

5. Schools should consider and discuss differences that may arise as diverse cultures
interact in the school setting.

6. Schools and teachers must consider what role they should play when conflict does
arise.

7. When welcoming immigrant students and families, schools must look for ways to
accommodate diverse cultures by emphasizing respect for cultural differences.

8. Teachers must be careful and intentional about the decisions they make, as every
decision is likely to communicate a message to students and parents.



26.  The Bully Curriculum: Gender, Sexualities, and
the New Authoritarian Populism in Education (Tanner)

An Epidemic of Bullying
Some argue that there is an “epidemic of bullying” in schools. Part of the reason for this is because
“more LGBTQ youth are “out” in their schools, [and] they are more likely to stand up for their rights.”
Many are also standing up to normative constructs that are embedded within society and curriculum.

The School’s Initial Response
● adopt zero-tolerance bullying programs
● enlist the help of LGBTQ advocacy groups
● greater awareness that “bullying, along

with sexual harassment is not okay”

Carlson’s Initial Thoughts and Arguments
● schools must do more than adopt

zero-tolerance bullying programs and
share their awareness about no bullying

● change must accompany discourse
● reform system in schools to empower

teachers to report incidents of bullying
● create a climate where schools are not a

“safe space” for bullies to continue
bashing and hurting others

Carlson’s Theoretical Framework
● bullying is a “machine of … masculinity”

because most bullies are men, regardless
of their sexuality

● queer theory rooted in heteronormativity
suggests that bullying empowers society
to keep “queer youth in their place”

Limitations of Anti-Bullying Discourse
● bullying is often treated as an individual

problem rather than as a systemic issue
● some view bullying as an epidemic and

assume that once the bullies are “gone,”
the issues will be resolved

● pervasive culture of victimhood and
blaming victims for saying it is their fault
they were bullied rather than the system
that allowed them to be bullied

● many seek to legitimize behaviors of
bullies and rationalize why it’s okay

● sends the message that “it gets better”
and that victims have to suffer in the
moment by fulfilling a rite of passage

● tragic stories are picked up by the media
and fuel the “victim trope” (p. 341) that
leads to sympathy and sadness within a
single news cycle without real change

“As soon as [victims of bullying] begin to stand up
for their rights, they case being victims, and they
act to destabilize the habitus of schooling that has
ritualized bullying as a form of gender policing.”

Bullying within Schools
Schools are a “safe place” for bullies because the
system itself allows bullies to feel comfortable as
they self-enforce what they view as “correct” and
mainstream. In many ways, bullies end up
self-enforcing heteronormative and traditional
viewpoints. This goes beyond sexuality and
explores dominant “patterns of gender relations.”

● physical abuse and bullying occurs
● non-physical bullying also occurs and is

more pervasive but less visible (i.e.
teasing, abusive language, rumors)

Carlson’s Conclusions and Recommendations
“All of this indicates that bullying is not just an
isolated, individualized response, but rather
something that young people learn to perform in
schools and elsewhere, as apart of a project of
constructing and authoritarian, populist citizenry.”

● current discourse ignores limitations
● schools must mandate studies of bullying

and institute zero-tolerance policies,
counselings programs, and staff
development training, and issue press
releases about their progress in the field

Educators must acknowledge the current reality of bullying in schools. Change will only be possible
in schools “through diverse forms of self-reflection, dialogue, resistance, and collective action.”



26.  The Bully Curriculum: Gender, Sexualities, and the
New Authoritarian Populism in Education (Part Two)

Bullying regarding gender and sexuality is creating a bullying epidemic.
Reasons can be that students are feelings more comfortable being
themselves and coming out, students are resisting “gender norms”, and
that students are feeling more comfortable with their identities and are
therefore standing up and standing out- creating a reactive bullying
response to put others “back in their places” (p. 337)

The Limitations of Dominant Anti-Bullying
Discourses (p. 339)

Bullying and the Habitus of Schooling
(p. 342-343)

● Anti-bullying discourses do not
challenge the “ways things are” in
schools

● Individualizing bullying treats it as
a one time o�ense.

● Pathologizing bullying treats it as
an epidemic in an otherwise
completely healthy school.

● Naturalizing bullying is saying that
“boys will be boys”.

● Developmentalizing bullying says
that students will grow out of it.

● Sympathizing bullying mainly
occurs only if the student being
bullied commits self-harm or
suicide.

● Saying that “it gets better” refers to
students having patience and
simply su�ering through the issue
rather than resolving it.

● A school is a habitus to the extent
that lived experience and relations
with others in that site become
habitual, unquestioned, and taken
for granted.

● Stabilized habitus is unquestioned
and “just the way things are”- even if
things are unequal.

● Destabilized habitus is when people
start to question and resist against
the norm.

● The habitus of schooling is being
destabilized by questioning and
resistance to bullying.

● Creating a hegemony (a society
with a dominant and subordinate
group of people- usually
contributes to race, gender, sexual
identity) at some point cannot rely
on common sense alone and will
eventually have to require the use
of force.

● Heteronormativity is a central
theoretical construct in queer
studies with clear applications for a
critical interpretation of bullying
and queer suicide.

Bullying and Beyond: Resisting Authoritarian Populism (p. 346-347)
Bullying is not just an isolated, individualized response but rather something that
young people learn to perform in schools and elsewhere, as part of a project of
construction an authoritarian , populist citizenry- those that are bullies, and those that
are bullied thus creating a “pecking order”. To resolve this issue a democratic
progressive response must move past administration and value a student’s rights to
not be bullied in school. Creating a new habitus of schooling through diverse forms of
self-regulation, dialogue, resistance, and collective action.

-K. Chapman



27. Complementary Curriculum: The Work of
Ecologically Minded Teachers (Tanner)

Ecologically minded teachers employ a
curriculum that also encompasses “many
facts of earth-inclusive education” such as
“nature study, conservation education,
and outdoor education” in addition to a
general education curriculum.

Multiple Definitions of Curriculum
● shadow curriculum: neglected

curriculum that could improve the
learning in a classroom

● null curriculum: what is missing
from the curriculum and learning

● hidden curriculum: the norms of
teaching a curriculum and learning
in a classroom

● complementary curriculum: parts
of a curriculum that may “enhance
or hinder the school experience”
and the vital role of teachers

From an ecologically-minded perspective,
the complementary curriculum reminds us
that the environment is involved in all that
we do. Whether students are learning
about, for, or through the environment and
nature, it is a part of who they are as
students and who they are as future
citizens. As educators, our own previous
experiences and beliefs help to shape and
direct the experiences and lessons we craft
for students in terms of the environment.
Overall, a teacher’s central role in the
complementary curriculum is something
that cannot be ignored or neglected
because of an educator’s power to allow
their beliefs to impact what they teach.

Moroye’s Research Questions
● Research Question 1: What are the intentions

of ecologically minded teachers?
● Research Question 2: How are those intentions

realized (or not realized) in a teacher’s practice?

Moroye’s Findings and Conclusions
● intentions guide “curricular choices, emphases,

and omissions” in a school
● authenticity and integrity are at the intersection

of what teachers believe and what they actually
do within their rooms

○ there is a “subtle curriculum” teachers
deliver in the classroom based on who
they are as people

○ teacher’s ecological beliefs are at odds
with what and how they are required to
teach their students

● distinction between the role of the individual
and the role of the community in terms of
ecological decisions

Environmentally-Sustainable Teaching
● Intergenerational responsibility - finding the

balance between the needs of the individual in
the moment with the needs of others in the
past and in the future

● organic perception - the connection that an
individual has to the environment

● sustainable outcomes - whether or not the
decisions made can last long term

● role of complementary curriculums because of
the way they allow teachers to be themselves
and bring their unconscious beliefs into the
classroom to benefit the students as they learn

Next Steps
● environmental autobiographies allow everyone

to explore their beliefs and know where they
stand in relation to the environment

● environmentally and ecologically-minded
individuals “trace the origins of those beliefs to
a role model they had in childhood”

● communicate the understanding that the
environment is part of our everyday lives



28. Too Many People Are Going to College (Tanner)
“In the fall of 2005, more than 1.5 million students enrolled in America’s four-year colleges or
universities,a  number equal to 50 percent of high school graduates that year.”

Issue 1: Intellectual Requirements for College
“So few can do well in real college because real
college-level material is hard.”

● idea of coping with college material
● “surviving” college-level material from an

intellectual experience is defined as
receiving a degree while fulfilling
traditional college level course
requirements (not “easy classes” at “easy
schools,” according to Murray)

● IQ and SAT scores were used to
determine that approximately 10% of 17
year olds are “intellectually capable” of
handling college-level material

Issue 2: Acquiring a Liberal Education
John Stuart Mill argued that colleges are not
designed to teach people how to do a job. They
are designed to train “capable and cultivated
human beings” through a liberal education.

● some things are seemingly known by all
(i.e. books, countries, historical events)

● “key events” are a common thread
among and created a shared identity

● elementary and middle school is where
many students start learning components
of core knowledge of a liberal education

● many begin college with gaps in their
foundational liberal education

Issue 3 - The Obsolete Nature of College
● college may not be the place to learn how

to make a living even if it is a “fun or
valuable … place to grow up”

● few professions exist where you eight
semesters of college is an appropriate
length of time to learn how to do a job;
most jobs do not need that long

● many jobs require lots of on the job
training that cannot be done in college

● physical brick and mortar campuses are
becoming obsolete

○ digital libraries and the internet
make no physical libraries okay

○ colleagues can be made without
being in a physical building

○ learning does not require a
physical space through the
expansion of distance learning

Issue 4 - College Isn’t All It’s Cracked Up To Be
Money and Job Success

● having a bachelor’s degree does not
automatically mean that you earn more
money, it heavily relies on profession

● employers use a bachelor’s degree as a
free “screening device for academic
ability and perseverance”

● bachelor’s degrees do not guarantee job
security in a competitive global market

Intrinsic Rewards
● rewards and positive feelings of a “job

well done” can be achieved through
completing trade school and also through
finishing a bachelor’s degree

● satisfaction of being good at your job is
not reliant on earning a bachelor’s degree

Maturing in College
● childish mistakes are not always forgiven

at college and students have “adult”
consequences and must think ahead

● professors serve a similar role as bosses
so an employee/employer relationship is
possible in either college or at work

● light courseloads make schedules a “joke”
and do not prepare students for work

● professors are often “under pressure to
accommodate” which may not be realistic

● some parents pay their students’ bills
while at college and it delays adulthood
and responsibility

Issue 5 - The Divisive Role of College in Society
“We have made something that is still
inaccessible to a majority of the population - the
BA - into a symbol of first-class citizenship.”

● message is sent that you should attend
college or you’ve messed up in life

● misalignment with what individuals want
to do for work and how they learn those
skills (at college instead of trade school)

● you are assumed to be dumb or lazy if
you do not have a bachelor’s degree



29. Moving Beyond Fidelity Expectations: Rethinking
Curriculum Reform for Controversial Topics in
Post-Communist Settings (Carrie)

This chapter is on a study that “explores the implementation of a Holocaust
curriculum design for Latvian schools five years after its enactment.” The study wanted
to “understand the ways in which teachers enacted, modified, or ignored the new

curriculum.”





30. “We Are the New Oppressed'': Gender, Culture,
and the Work of Homeschooling (Carrie)

Technology and Social Movement

● “There has been an explosion of

analyses of the Internet in education,

cultural studies, sociology, the social

studies of technology and science, and

elsewhere.”

● “We can only

understand

the impact of

the Internet

on modern

culture if we

see that

symbolic

content and

online

interaction

are embedded

in social and

historical contexts of various kinds.”

(Slevin, 2000, p.ix)

● “New technologies have both been

stipulated by and have themselves

stimulated three overlapping

dynamics: (1) the intensification of

globalization, (2) the

detraditionalizing of society, (3) the

intensification of social reflexivity.

(Selvin, 2000, p. 5.).

Homeschooling as Gendered Labor

● The majority of the work done by

homeschooling adults is done by

women.

● Homeschooling often adds to the work

of a woman in the home.

● “Historically, right-wing women have

consistently exalted the family. It is

seen as a privilege site of women’s

self-realization and power, but one

that is

threatened

by a host of

internal and

external

others. It is

the family

that is the

pillar of

society, the

foundation of

a society’s

security, order, and naturalized

hierarchy that is given by God.

(Bacchetta & Power, 2002, p. 8)”

● “Bringing conservative evangelical

religion back to the core of schooling

positions secular schooling as

hegemonic.  It enables rightist women

to interpret their own actions as

independent and free thinking-- but

always in the service of God.”

The Growth of Home Schooling

● Home schooling is a growing form of

schooling.

● Home schooling is considered a social

movement

● The homeschool movement includes a

wide

range

of

people

of

Technology and Doing Home Schooling

● Many homeschooling families are

taking advantage of online charter

school programs. These programs

allow families within them to connect.

● “Some school districts themselves are

actively strategizing, employing such

technological connections to enhance

their revenue flow by maintaining

existing enrollments or by actively

recruiting home school parents to join

a home school charter.”

● The district’s home school charter



political/ideological, religious, and

educational beliefs.

● Homeschoolers often view public

education poorly.

● Groups of homeschoolers have

“formed at both regional and national

levels, home schooling advocates

press departments of education and

legislatures to guarantee their rights

to home school their children.”

school programs to keep funding from

per student within the school district

and makes sure students are meeting

the requirements of secular schooling.

This is causing the definition of public

school to be redefined in some sense.

● “Technologically linked homes are

reconstituted as “public” school, but a

school in which the very meaning of

public has been radically transformed

so that it mirror the needs of

conservative religious form and

content.”

Understanding Social Movements

● ‘Conservative Christian home

schoolers are part of a larger

evangelical movement that has been

increasingly influential in education,

politics, and in cultural institutions

such as the media (Appl, 2001;

Binder, 2002)”

● Social

Movements

usually

have

multiple

goals

● They may

make

changes in

culture,

everyday

life, and identify

● They create innovative action

repertoires

● “For social movements to prosper,

they must provide identifies that

constantly  revivify the reasons for

participating in them.”

Solving Contradictions

● “One of the elements that keeps the

Christian Right such a vital and

growing social movement is the

distinctive internal structure of

evangelical Protestantism.”

● Religious activism and domesticity is

often connected throughout the

history of the United States and many

other countries.

● Women are often thought to be the

ones who

protect

and

educate a

child as

her role

as the

mother.

This does

not

prevent women from speaking out

publicly. Many home school advocates

focus on “making sense of the social

category of motherhood.”

● Home schooling continues to be

“outward looking as well in terms of

women’s tasks.”

● “A considerable number of national

advocates for evangelically based



homeschooling are activist women as

well.”

Marketing God

● A market for religious schooling has

been created through the

homeschooling movement as plans

and materials have to support

homeschooling.

● Some homeschooling teachings have

Christian

teachings

included within

them included

integrated biblical

messages, values,

and training.

They include

strong moral

messages.

● “Because

much of the

religiously

conservative home schooling

movement has a sense of purity and

danger in which all elements of the

world have a set place, such an

organization of both knowledge and

pedagogy embodies the ideological

structure underlying the evangelical

universe.”

● Project methods are also seen in these

home schooling practices.

Technology and the Realities of Daily

Life

● Home schooling involves a great

amount of educational and emotional

labor. Parents are constantly faced

with the challenges of the realities of

children’s ever changing daily lives.

● Technology allows for parents to have

connections online to other parents.

● The Go-to-the-Ant Chart:

○ “Contains pictures of common

situations and biblical

passages that speak to them.”

○ Topics covered on the chart

include is related to the

realities of homeschooling and

include: serving God,

gratefulness, honesty,

perseverance, obedience,

thoroughness, responsibility,

initiative, consideration, and

redeeming time.

● The internet is “an extremely powerful

tool for advocacy work and lobbying.”



31. How Language Limits Our Understanding of
Environmental Education



32. The Common Core Standards


