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Instructor: Dr. Aisha Haynes 
Email: haynesa@mailbox.sc.edu (preferred method of contact) 
Virtual Office Hours: By appointment (email for an appointment) 

Course Description 

Per the Graduate Studies Bulletin, this course guides you through examination of 
empirical, critical, and phenomenological methods and issues in conducting curriculum 
research. Building on other coursework in Curriculum Studies, EDCS 823 will also 
support you along the path to a successful Dissertation in Practice (DiP) for an Ed.D. in 
Educational Practice and Innovation. 

Course Goal 

To recognize, understand, and feel capable of designing high-quality curriculum inquiry. 

Course Learning Outcomes  

Upon completing this course, we will be able to: 

● Identify the philosophical and theoretical bases of research. 
● Describe various qualitative research designs. 
● Critically evaluate data collection methods (e.g., observation, interview, and 

document review). 
● Identify how to uphold ethical standards and ensure quality in human subjects 

research. 
● Differentiate techniques of qualitative data analysis and interpretation. 
● Develop a rough draft of a research plan that can serve as a basis for Chapter 3 

of the DiP. 

Required Textbooks: 

Merriam, S. B., & Tisdell, E. J. (2016). Qualitative research: A guide to design and 
implementation (4th ed.). Jossey-Bass. — ISBN: 978-1-119-00361-8 *This is also 
available as a library e-book. 

Supplemental Texts 

All supplemental texts are available as PDFs or links on Blackboard. Each week, you 
will select two such texts that correspond with one or more textbook chapters. 

mailto:haynesa@mailbox.sc.edu
https://academicbulletins.sc.edu/graduate/
https://sc.edu/study/colleges_schools/education/study/online_programs/index.php
https://sc.edu/study/colleges_schools/education/study/online_programs/index.php
https://www.sc.edu/about/offices_and_divisions/university_libraries/index.php
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You may also rely on additional outside sources for discussion posts and/or your 
research plans. 

Equity Statement 

EDCS 823 requires the same commitment to equity expected of all EdD students in the 
curriculum studies concentration. As a reminder, incoming students sign the following 
pledge: 

As we renew our commitment to social justice, the Curriculum Studies faculty 
embrace the College of Education's vision and mission to manifest these tenets in 
multiple ways. In particular, we want to ensure you emerge from your EdD 
experience prepared to function as an education activist in your professional 
position by addressing issues of diversity, equity, and inclusivity, especially by 
countering racism and anti-Black policies in schools and communities. This has 
long been a commitment of the Curriculum Studies program, and we write to 
reinforce this emphasis, your role in its actualization, and our efforts to foreground 
these goals across our program. 
 
You will learn how to commit to social justice leadership through ongoing course 
work. Our collaboration with the Carnegie Project on the Education Doctorate 
(CPED) has also supported our work to define and enact principles that drive 
activism through the EdD degree program (Becton et al., 2020). The Curriculum 
Studies program faculty have defined activism as choosing to engage in service to, 
for, and/or with others for the purpose of promoting equity to improve the lived 
experience of a group or an individual. The CPED Framework and Design 
Principles further guide the Curriculum Studies program’s commitment to social 
justice and obligation to eradicate racism and anti-Blackness in education through 
the reaffirmation of the first and third guiding principles of the CPED Framework: 

 
The leadership of CPED stands in solidarity with Black and Brown 
communities, and we grieve with them for the injustices they have and continue 
to face…..equity, justice, and ethics [form] the first principle upon which EdD 
programs should be designed to prepare educational leaders. The third CPED 
principle focuses on teaching educational leaders “to develop and demonstrate 
collaboration and communication skills to work with diverse communities and to 
build partnerships.” We must make th[ese] principles a priority in our programs 
if we are to provide our practitioners with transformational skills. (CPED, 2019) 

 
As curriculum leaders, we are indeed fortunate to be able to assist each other and the 
students we teach so we all grow in ways that can lead to a better tomorrow. We have 
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an immense capacity to positively influence curriculum on many levels and welcome 
you into the process. 
 

References 
 
Becton, Y., Bogiages, C., Currin, E., D’Amico, L., Jeffries, R., Lilly, T., & Tamim, S. 

(2020). An emerging framework for the EdD activist. Impacting Education: 
Journal on Transforming Professional Practice, 5(2), 43–54. 
https://impactinged.pitt.edu/ojs/index.php/ImpactingEd/article/view/131 

 
Carnegie Project on the Education Doctorate. (2019). CPED 

framework. 
https://cped.memberclicks.net/assets/resource-
center/docs/cped_framework.pdf 

Netiquette: Etiquette for Communicating Online 

• Treat one another with respect.  We all hold different opinions, but we can all 
respect those opinions and communicate in a professional manner. 

• Do not use all CAPITAL LETTERS in emails or Discussion Board postings.  This 
is considered “shouting” and is viewed as impolite or aggressive. 

• Use proper grammar, spelling, punctuation, and capitalization.  Text messaging 
language is not acceptable. 

• Use good taste when communicating.  Profanity is not appropriate nor 
professional. 

• Re-read, think, and edit your message before you click Send/Submit. 

Course Design 

This is an asynchronous online course and will not require any face-to-face or 
synchronous meetings. Based on student feedback, each week will run Tuesday–
Monday, with the exception of Week 1 (Monday–Monday) and Week 8 (Tuesday–
Friday), owing to the start and end dates for the course. 

This rhythm enables you to juggle graduate school with your dual roles as full-time 
practitioners.  You cannot expect to relegate all graduate school work to the weekends, 
but this structure provides some flexibility to make the most of limited free time. Note 
the trade-off in this design: as the instructor, I reserve the right to treat my role as a 
full-time Monday–Friday job. I will do my best to keep an eye on e-mail over the 
weekend but may not be as responsive during my own “off” time. 

On a related note, some of you are motivated to work ahead of schedule whenever 
you can, but the structure of this course occasionally provides some “stop signs” to 
reinforce the value of socially constructed learning. That is, much of the learning will 
occur via the discussion board, where you  engage with the texts and fellow classmates 

https://impactinged.pitt.edu/ojs/index.php/ImpactingEd/article/view/131
https://cped.memberclicks.net/assets/resource-center/docs/cped_framework.pdf
https://cped.memberclicks.net/assets/resource-center/docs/cped_framework.pdf
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(and me!) to internalize and apply your learning. You must find the balance between 
making constant forward progress (i.e., checking off items on a to-do list) and pausing 
to reflect. To facilitate that process, I will provide prompt feedback on assignments 
(generally within 72 hours). 

The weekly reading schedule below demonstrates how you will explore at least two 
supplemental texts in tandem with specific sections of the textbook.  

Course Communication and Feedback 

I will be communicating with you regarding assignments. If you need to get in touch with 
me, the best method is via email. Generally, I will reply to emails within 24 hours and 
will provide feedback on assignments within 72 hours. You may also post questions 
pertaining to the course on the Blackboard Discussion Board. These questions will be 
answered within 24 hours. 

Disability Services 

Students with disabilities should contact the Student Disability Resource Center 
(SDRC).  The contact information is below: 
 
1523 Greene Street 
LeConte Room 112A 
Columbia, SC 29208 
Phone: 803-777-6142 

Fax: 803-777-6741 
Email: sasds@mailbox.sc.edu 
Web: http://www.sa.sc.edu/sds/

 
These services can provide assistance with accessibility and other issues to help those 
with disabilities be more successful in the course.  Additionally, students with disabilities 
should review the information on the Disabilities Services website and proactively 
communicate with me during the first week of class. 

Academic Honesty 

Plagiarism/Cheating, as defined in the Code of Student Academic Responsibility, will 
result in failure of this course in addition to any penalty/penalties exacted by the 
appropriate Academic Dean and the University Honor Council to whom all offenses will 
be reported.  Consult Carolina Community for what constitutes plagiarism.  You are 
responsible for reading and abiding by these rules.  The Web sites provided below 
should be reviewed so you can learn more about the University policies. 

• Carolinian Creed (http://www.sa.sc.edu/creed) 
• Academic Responsibility (http://www.sc.edu/policies/staf625.pdf) 
• Office of Student Conduct and Academic Integrity 

(https://www.sa.sc.edu/academicintegrity/) 
• Information Security Policy and Standards 

(https://sc.edu/about/offices_and_divisions/division_of_information_technology/s
ecurity/policy/universitypolicy/) 

mailto:sasds@mailbox.sc.edu
http://www.sa.sc.edu/sds/
https://sc.edu/about/offices_and_divisions/student_affairs/our_initiatives/involvement_and_leadership/carolinian_creed/index.php
https://www.sc.edu/policies/ppm/staf625.pdf
https://www.sa.sc.edu/academicintegrity/
https://sc.edu/about/offices_and_divisions/division_of_information_technology/security/policy/universitypolicy/
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Grades 

You can earn up to 300 points via Discussions (6 x 20 points = 120), a Research Plan 
Outline (30 points), a CITI Training Completion Report (50 points), and a Rough 
Draft of a Research Plan (100 points). Final grades will reflect the following scale: 

A (275 – 300 points) 

B (250 – 274) 

C (225 – 249) 

D (200 – 224) 

F (199 and below) 

The following assignment overview elaborates on how to earn grades in this course. 
Due to the accelerated pace of EdD courses, I also reserve the right to deduct points 
(1/day) for late assignments. Juggling late work on top of other tasks may hinder your 
success, so if an emergency arises, you should reach out as soon as possible to 
negotiate a proactive solution. 

Assignments 

Readings: Each week, you will read book chapters and articles (and occasional videos) 
to prepare for discussions. This may require reading before the week is underway, and I 
will provide additional guidance in periodic announcements. Although reading 
assignments are not graded, per se, they are integral to success on writing 
assignments. You should annotate the texts, construct a running bibliography, or 
employ some other method of sense-making to hone and refine your scholarly skills. 

Discussions (20 points x 6 discussions = 120 points, based on content, format, 
and timeliness):  Discussions generally require 3 types of posts, outlined below, 
although you may exceed the required number, especially when seeking to include 
every member of the learning community. The Critical Feedback Cycle is a special 
discussion (with an extended timeline) in which a small group of community members 
exchanges portions of their writing and shares critical feedback for improvement. This 
has two primary benefits: 1) each writer receives more in-depth feedback than I alone 
could provide to the entire class and 2) each reader can apply new learning in an 
authentic way. Grades for the cycle operate as with any other discussion, which 
provides low-stakes preparation for the final paper. I will assess discussions as follows: 

• Original Post (OP) (10 points, usually due Thursday): Exemplary OPs 
address all points of discussion required by the prompt, integrate those points in 
a cohesive and succinct way (i.e., adhering to any paragraph limits), and include 
critical questions or reflection to promote authentic discussion. When you 
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reference outside sources, you should use APA format, both in-text and in a 
References list at the end of the post. This expectation may feel a bit restrictive in 
an online discussion forum, but high-quality OPs could eventually be 
incorporated in your final paper and/or dissertation. 

• Guided Responses (GR) (5 points, usually due Saturday): Exemplary GRs 
synthesize ideas from a student’s OP with those raised by at least one 
classmate. These tend to be slightly shorter but still substantive posts at 5 points 
each. GRs raise new questions, share personal experiences, and/or reinforce 
text-based insights to expand the conversation. 

• Replies (5 points, usually due Monday): Exemplary engagement requires 
students to consider their classmates’ responses to their OP. Students do not 
have to respond to all ideas raised in the original thread but should acknowledge 
peers’ contributions and reflect on key take-aways. Replies tend to be the 
shortest, least formal posts—students can even opt for video instead of text—yet 
they play an important role by stimulating reflection and reinforcing social ties 
within our learning community. If a student’s OP does not have any GRs, the 
student is exempt from this phase of the discussion. 

Research Plan Outline (30 points, based on a rubric on Bb) – DUE 4/15: As an 
intermediate benchmark on the path to the final paper, you will provide an outline (apx. 
2–3 pages) for a tentative research plan aligned with an authentic Problem of Practice 
(PoP)—likely the one you began developing in EDCS 812. Additional guidelines on Bb 
and engagement in ongoing discussions should ensure your success. 

CITI Training Completion Report (50 points, based on completion) – DUE 4/27: 
Students will complete the Collaborative Institutional Training Initiative (CITI) Basic 
Course for Social and Behavioral Researchers (free to UofSC students) and upload a 
PDF of their completion report to Bb. The course, which includes several modules and 
quizzes, takes approximately 5 or 6 hours to complete but allows you to save your 
progress and return as needed. See Office of Research Compliance: Training and 
Education. 

Rough Draft of Research Plan (100 points, based on a rubric on Bb) – DUE 5/5: 
The final paper (apx. 10–15 pages) enables you to demonstrate your learning in a way 
that will be useful as you move forward in the program. As a Rough Draft, this is not a 
final “Chapter 3” and will face additional revision and expansion during EDCS 899-2C. 
For now, the goal is for you to showcase your knowledge of curriculum inquiry as 
applied to your own authentic PoPs. Extensive guidelines and a detailed rubric on Bb 
are intended to ensure your success on this major assignment, which builds on smaller 
assignments throughout the class. 

You are also expected to complete a Course Survey at the start of the course and an 
anonymous Course Evaluation at the end, although neither task will affect the final 
grade. 

Course Outline 

https://sc.edu/about/offices_and_divisions/research_compliance/irb/training_and_education.php
https://sc.edu/about/offices_and_divisions/research_compliance/irb/training_and_education.php
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This calendar lists the topic and timing of each module. Additional guidelines and support 
are available on Blackboard. Periodic announcements will also reinforce the intentional, 
cumulative structure of the course. 

Module 1 (Week 1): Introduction to Curriculum Inquiry 

Week 1: Monday, March 14 – Monday, March 21 

• Tuesday, March 15: Week 1 readings: Merriam and Tisdell Chapter 1; 2 supplemental 
texts from below 

• Wednesday, March 16: Course Survey Due 
• Thursday, March 17: Discussion 1.0 (Original Post Due) 
• Saturday, March 19: Discussion 1.0 (Guided Response Due) 
• Monday, March 21: Discussion 1.0 (Replies Due) 

Bryk, A. S. (2015). 2014 AERA distinguished lecture: Accelerating how we learn to improve. 
Educational Researcher, 44(9), 467–477. https://doi.org/10.3102/0013189X15621543 
*Because this is based on a lecture, you can opt to view the original talk instead: 
American Educational Research Association. (2019, July 9). AERA 2014: 
Distinguished lecture: Anthony Bryk [Video]. YouTube. 
https://www.youtube.com/watch?v=WV64pQeQL5k

Davis, C. (2021). Sampling poetry, pedagogy, and protest to build methodology: Critical 
poetic inquiry as culturally relevant method. Qualitative Inquiry, 27(1), 114–124. 
https://doi.org/10.1177/1077800419884978 

Upton, S. D. L. S. (2020). The co-conspiring methodology: An invitational approach to 
action research. Action Research, 18(3), 387–403. 
https://doi.org/10.1177/1476750317725389 

Module 2 (Weeks 2 and 3): Research Paradigms and Designs 

Week 2: Tuesday, March 22 – Monday, March 28 

• Wednesday, March 23: Week 2 readings: Merriam and Tisdell Chapter 2; 2 
supplemental texts from below 

• Thursday, March 24: Discussion 2.1 (Original Post Due) 
• Saturday, March 26: Discussion 2.1 (Guided Response Due) 
• Monday, March 28: Discussion 2.1 (Replies Due) 

Knapp, M. S. (2017). The practice of designing qualitative research on educational 
leadership: Notes for emerging scholars and practitioner-scholars. Journal of 
Research on Leadership Education, 12(1), 26–50. 
https://doi.org/10.1177/1942775116647365 

Levitan, J., Carr-Chellman, D., & Carr-Chellman, A. (2020). Accidental ethnography: A 
method for practitioner-based education research. Action Research, 18(3), 
336–352. https://doi.org/10.1177/1476750317709078 

https://doi.org/10.3102/0013189X15621543
https://www.youtube.com/watch?v=WV64pQeQL5k
https://doi.org/10.1177/1077800419884978
https://doi.org/10.1177/1476750317725389
https://doi.org/10.1177/1942775116647365
https://doi.org/10.1177/1476750317709078
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Netolicky, D. M., & Barnes, N. (2018) Method as a journey: A narrative dialogic 
partnership illuminating decision-making in qualitative educational research. 
International Journal of Research & Method in Education, 41(5), 500–513. 
https://doi.org/10.1080/1743727X.2017.1295938 

Week 3: Tuesday, March 29 – Monday, April 4 

• Tuesday, March 29: Week 3 readings: Merriam and Tisdell Chapter 4; 2 
supplemental texts from below 

• Thursday, March 31: Discussion 2.2 (Original Post Due) 
• Saturday, April 2: Discussion 2.2 (Guided Responses Due) 
• Monday, April 4: Discussion 2.2 (Replies Due)  

Allin, L. (2014). Collaboration between staff and students in the scholarship of 
teaching and learning: The potential and the problems. Teaching & 
Learning Inquiry: The ISSOTL Journal, 2(1), 95–102. 
https://doi.org/10.2979/teachlearninqu.2.1.95 

Kennedy-Lewis, B. L., Murphy, A. S., & Grosland, T. J. (2016). Using narrative inquiry to 
understand persistently disciplined middle school students. International 
Journal of Qualitative Studies in Education, 29(1), 1–28. 
https://doi.org/10.1080/09518398.2014.974718 

Rademaker, L. (Host). (2021, June 15). Patricia Maguire discusses “feminisms” and 
participatory action research (No. 10) [Audio podcast episode]. In Action 
Research: Global Conversations. https://anchor.fm/linnea-
rademaker/episodes/Episode-10-Patricia-Maguire-discusses-fe minisms-
and-participatory-action-research-e12qisf/a-a1plh4 

Module 3 (Weeks 4 and 5): Data Collection 

Week 4: Tuesday, April 5 – Monday, April 11 
 

• Wednesday, April 6: Week 4 readings: Merriam and Tisdell Chapters 5 and 6; 2 
supplemental texts from below 

Asakura, K., Lundy, J., Black, D., & Tierney, C. (2020). Art as a transformative 
practice: A participatory action research project with trans* youth. 
Qualitative Social Work, 19(5–6), 1061–1077. 
https://doi.org/10.1177/1473325019881226 

McClure, K., & McNaughtan, J. L. (2021). Proximity to power: The challenges and 
strategies of interviewing elites in higher education research. The Qualitative 
Report, 26(3), 874–992. https://doi.org/10.46743/2160-3715/2021.4615 

https://doi.org/10.1080/1743727X.2017.1295938
https://doi.org/10.2979/teachlearninqu.2.1.95
https://doi.org/10.1080/09518398.2014.974718
https://anchor.fm/linnea-rademaker/episodes/Episode-10-Patricia-Maguire-discusses-feminisms-and-participatory-action-research-e12qisf/a-a1plh4
https://anchor.fm/linnea-rademaker/episodes/Episode-10-Patricia-Maguire-discusses-feminisms-and-participatory-action-research-e12qisf/a-a1plh4
https://anchor.fm/linnea-rademaker/episodes/Episode-10-Patricia-Maguire-discusses-feminisms-and-participatory-action-research-e12qisf/a-a1plh4
https://anchor.fm/linnea-rademaker/episodes/Episode-10-Patricia-Maguire-discusses-feminisms-and-participatory-action-research-e12qisf/a-a1plh4
https://doi.org/10.1177/1473325019881226
https://doi.org/10.46743/2160-3715/2021.4615
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Satchwell, C., Larkins, C., Davidge, G., & Carter, B. (2020). Stories as findings in 
collaborative research: Making meaning through fictional writing with 
disadvantaged young people. Qualitative Research, 20(6), 874–891. 
https://doi.org/10.1177/1468794120904892 

Week 5: Tuesday, April 12 – Monday, April 18 

• Tuesday, April 12: Week 5 readings: Merriam and Tisdell Chapter 7; 2 
supplemental texts from below 

• Thursday, April 14: Discussion 3.0 (Original Post Due) 
• Saturday, April 16: Discussion 3.0 (Guided Responses Due) 
• Monday, April 18: Discussion 3.0 (Replies Due)  
• Friday, April 15: Submit Research Plan Outline 

Call-Cummings, M., Hauber-Özer, M., Byers, C., & Mancuso, G. P. (2019). The power 
of/in photovoice. International Journal of Research & Method in Education, 
42(4), 399–413. https://doi.org/10.1080/1743727X.2018.1492536 

Caraballo, L., & Lyiscott, J. (2020). Collaborative inquiry: Youth, social action, and critical 
qualitative research. Action Research, 18(2), 194–211. 
https://doi.org/10.1177/1476750317752819 

Tilley, S., & Taylor, L. (2018). Qualitative methods and respectful praxis: Researching 
with youth. The Qualitative Report, 23(9), 2184–2204. 
https://doi.org/10.46743/2160-3715/2018.3482 

Module 4 (Weeks 6 and 7): Data Analysis 

Week 6: Tuesday, April 19 – Monday, April 25 

• Monday, April 25: Discussion 4.0 (Original Post Due) 

Week 7: Tuesday, April 26 - Monday, May 2 

• Tuesday, April 26: Week 7 Readings: Merriam and Tisdell Chapter 8; 2 
supplemental texts from below 

• Wednesday, April 27: CITI Training Completion Report Due 
• Saturday, April 30: Discussion 4.0 (Guided Responses Due) 
• Monday, May 1: Discussion 4.0 (Replies Due) 

Dana, N. F. (2017, July 2). Data analysis for the teacher researcher [Video]. 
YouTube.  https://www.youtube.com/watch?v=33V6qQgEwJo 

Hopper, T., Fu, H., Sanford, K., & Hinkel, T. (2021). YouTube for transcribing and 
Google Drive for collaborative coding: Cost-effective tools for collecting and 

https://doi.org/10.1177/1468794120904892
https://doi.org/10.1080/1743727X.2018.1492536
https://doi.org/10.1177/1476750317752819
https://doi.org/10.46743/2160-3715/2018.3482
https://www.youtube.com/watch?v=33V6qQgEwJo
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analyzing interview data. The Qualitative Report, 26(3), 861–873. 
https://doi.org/10.46743/2160-3715/2021.4639 

Huffman, T., & Tracy, S. J. (2018). Making claims that matter: Heuristics for theoretical 
and social impact in qualitative research. Qualitative Inquiry, 24(8), 558–570. 
https://doi.org/10.1177/1077800417742411 

Module 5 (Week 8): Critical Considerations 

Week 8: Tuesday, May 3 – Friday, May 6 

• Wednesday, May 4: Week 8 Readings: Merriam and Tisdell Chapter 9; 2 
supplemental texts from below 

• Wednesday, May 4: Discussion 5.0 (Original Post Due) 
• Thursday, May 5: Course Evaluation and Rough Draft of Research Plan Due 
• Friday, May 6: Discussion 5.0 (Guided Responses Due; Replies are Optional) 

Creswell, J., & Miller, D. (2000). Determining validity in qualitative inquiry. Theory Into 
Practice, 39(3), 124–130. http://www.jstor.org/stable/1477543 

Spalding, N. J., & Phillips, T. (2007). Exploring the use of vignettes: From validity to 
trustworthiness. Qualitative Health Research, 17(7), 954–962. 
https://doi.org/10.1177/1049732307306187 

Stieglitz, A. (Host). (2021, April 5). Ethics in action research with Dr. Mary Brydon-Miller 
(No.17) [Audio podcast episode]. In The Action Research Podcast. https://the-
action-research-pod.captivate.fm/episode/episode-17-ethics-in-action-research-
with-dr-mary-brydon-miller  

 

https://doi.org/10.46743/2160-3715/2021.4639
https://doi.org/10.1177/1077800417742411
http://www.jstor.org/stable/1477543
https://doi.org/10.1177/1049732307306187
https://the-action-research-pod.captivate.fm/episode/episode-17-ethics-in-action-research-with-dr-mary-brydon-miller
https://the-action-research-pod.captivate.fm/episode/episode-17-ethics-in-action-research-with-dr-mary-brydon-miller
https://the-action-research-pod.captivate.fm/episode/episode-17-ethics-in-action-research-with-dr-mary-brydon-miller

	EDCS 823 – Curriculum Inquiry
	Course Description
	Course Goal
	Course Learning Outcomes
	Required Textbooks:
	Supplemental Texts
	Equity Statement
	Netiquette: Etiquette for Communicating Online
	Course Design
	Course Communication and Feedback
	Disability Services
	Academic Honesty
	Grades
	Assignments
	Course Outline
	Module 1 (Week 1): Introduction to Curriculum Inquiry
	Module 2 (Weeks 2 and 3): Research Paradigms and Designs
	Module 3 (Weeks 4 and 5): Data Collection
	Module 4 (Weeks 6 and 7): Data Analysis
	Module 5 (Week 8): Critical Considerations



