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Introduction to the Curriculum Ideologies-Chapter 1
● Curriculum ideologies/philosophies influence the way people think about curriculum, similar to the

way political parties influence the way people think about politics. There are 4 main ideologies that
have both stimulated and hindered the advancement of the development of curriculum in schools.

● Each ideology has been popular at various times in the United States, based upon society’s
reactions to the world, economy, social status, culture and history.  Ideology is a “collection of ideas,
a comprehensive vision, a way of looking at things, or a worldview that embodies the way a person
or group of people believes the world should [be] organized and function” (Schiro, 8).

● The word can also describe, per Wikipedia as quoted by Schiro on page 9, “how cultures [or
subcultures] are structured in ways that enable the group holding power to have the maximum
control with the minimum of conflict. This is not a matter of groups deliberately planning to oppress
people or alter their consciousness…,but rather a matter of how...institutions in society work through
values, conceptions of the world, and symbol systems, in order to legitimize the current order.”
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● These conflicting values of how different world-views vie for control by demonstrating that their view
is the “only proper, natural, and acceptable way of viewing the field,” puts a lot of pressure and strain
on the educational system, teachers, educators, administrators, students, politicians, parents, and
other constituents.

Benefits of four curriculum ideologies

1. Allows Teachers, Educators, Advocates and Theorists to:
a. Understand conceptual frameworks/options, to clarify/accomplish their own instructional

goals
b. Understand the nature of curriculum disagreements, while being open to others ideas
c. Help communicate their needs and decisions
d. Contribute to public conversation about educational issues
e. Understand the pressures and influences on their own curriculum and instruction
f. Use the language of their ideologies and other ideologies to better advocate their philosophy

and can help “situate” themselves better in the conversation about best practices
g. Being competitive, which led educators “to develop increasingly more powerful curricula,

instructional methods and research bases,” which has improved the quality of instruction

Negative side of the curriculum ideologies

● Practitioners of each of the ideologies can convince others that their ideologie is the only acceptable
and appropriate one.

● Tension can build and disagreements can occur between educators, schools,  parents, and the
public, about the role of school and what curriculum ideology should be followed.

● Old educators can feel torn between the 4, New educators may be easily convinced of one ideologie
● Systematic improvement is impeded because educators cannot settle on a specific ideology and

“negotiated compromises” cannot occur.  
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Scholar Academic Ideology-Chapter 2

What is Scholar Academic Ideology?
Education takes place in school, and teachers teach basic information that allows children
to grow up to be good citizens who are knowledgeable and aware about the world around
them. The basic information taught is a culmination of information acquired by educated
adults, that is divided into academic disciplines (biology, math, history,).

Examples of Scholar Academic Ideology

1951
Max Beberman- Created the UICSM - University of Illinois Committee on School Mathematics

● Prior to the UICSM math curriculum taught in grade schools
was outdated, and did not reflect new math that had been
developed after the 1800’s

● Beberman wanted to give school children the opportunity to
learn the new discoveries in math, and be able to understand
modern day math.

● Mathematicians determined what math content should be
taught. Educators determined how to teach the new content,
so that students could learn.

● “The new math” allowed students to learn how to think like
mathematicians, which previously was only taught to students
at university level.

● Produced textbook prototypes for the curriculum

1963-1970
Man: A Course of Study (MACOS)- Social studies curriculum project for grades 5-6. That explores the
question “What is human about human beings?”

● Included scholars Jerome Bruner, Irven DeVore, NIckolass Tinbergen, and Asen Balikci
● Curriculum reflected knowledge, research, and intellectual inquiry of anthropology, ethnography and

social psychology.
● Produced materials for curriculum including films, games, recordings, booklets.
● Students are presented with knowledge about innate behaviors, learned behaviors, natural selection,

life cycles, and communication.
● Teachers were provided with education guides created by the academic scholars which helped

teachers in delivering the academic content to students
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Social Efficiency Ideology - Chapter 3
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Learner Centered Ideology-Chapter 4

Learner Centered Ideology: An educational ideology that promotes progressive education that is built on
the reorientation of the entire school around the child to provide them with an experience and has the
intention of painting the image of the school of tomorrow. Integration of the needs and interests of learners
are the critical foundations to a successful implementation of this ideology.

Founding Fathers:

John Amos Comenius

(1592-1670)

Jean-Jacques Rousseau

(1712-1778)

Johann Heinrich
Pestalozzi

(1746-1827)

Fredrich Frobel

(1782-1852)

“Learning is
developmental and
progresses from
concrete to abstract”
and “people learn by
doing” (Schiro, 2013,
p. 128).

Children are
inherently good
(society as
corrupting); childhood
is a unique stage,
learning should
proceed at
developmental stages
(Schiro, 2013, p. 128).

Spontaneity and play
during learning; whole
child approach

Founder of
kindergarten- play
based approach.
Used “gifts” (i.e.
blocks) and
“occupations” (i.e.
clay) so that students
could learn
interactively.

Important Contributors:

G. Stanley Hall

(1844-1924)

Colonel Francis W. Parker

(1837-1902)

John Dewey

(1859-1952)

Founded “the child study
movement” in the 1880s; the
objective was to study children
to create instruction tailored to
their needs, nature, and
interests (Schiro, 2013, p.
129).

Endeavoured to make schools
enjoyable, centered the child
in education, integrated
subjects, “freedom” as the
goal of education.

Children learn by doing and
construct meaning through
experiences, teachers create
learning environments,
project-based, holistic
learning.
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Social Reconstruction Ideology-Chapter 5
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Social Reconstruction Ideology- Chapter 5
“Dare the school build a new social order?”- George Counts

Social Reconstruction Ideology: An educational ideology that promotes the social nature of education. Social
Reconstructionists operate under the assumption that our society is inherently flawed, yet there is something that can be done
to correct these flaws. Educating “the masses of humanity” is what “provides the means of reconstructing society” (Schiro,
2013, p. 151).

Beliefs of Social Reconstructionists Historical Context
1. “Truth and

knowledge are
defined by
cultural
assumptions.”

In other words, knowledge or the information that we
deem important enough to learn is shaped and
formed by society. Therefore, knowledge is not fixed;
it is ever-changing and shaped by the “social
consensus” (Schiro, 2013, p. 161).

1883-

1916-

1930s-

1960s
& 70s-

2000s-

Lester Frank Ward:
Published Dynamic Sociology (1883) and the

Psychic Factors of Civilization (1893). Suggested
that education could help to make the world more

equitable.

2. “Man is shaped
by society and
man can shape
society” (p. 163).

The focus of Social Reconstructionists is first on the
society and the way it can shape the human
experience; however, they recognize that inorder to
make changes in society, man must first change
himself.

John Dewey:
Published Reconstruction in Philosophy (1948) &

Democracy and Education (1916). Believed
education can help make meaning from our

experiences.

3. In society, there
are three types
of people: the
good, the bad,
and “the
masses.”

The Good- A small group of people who aim to bring
about positive change in the world.

The Bad- A small group of people who are typically
in power. They support “the status quo” in order to
take advantage of the masses.

The Masses- A group made up of the majority of
people. It is the goal of the good guy and the bad
guys to convince the masses to accept and agree
with their values and vision for the future of society.

The Great Depression:
During this time of turmoil in American history,

many educators began to question our way of life.
Myles Horton opened Highlander in 1932.

Moments of Great Change:
Social Reconstructionists supported and
participated in events like the Civil Rights

Movement and protests against the Vietnam War.

4. Education is a
social process.

There are two instructional methods used in Social
Reconstruction ideology: Group Discussion and
Experience (See the next page for more details).

Both methods are used with the understanding that
language plays a huge role in education. “The nature
of the language we use determines how we make
sense of our experiences” (Schiro, 2013, p. 169).

No Child Left Behind and Race to the Top
Mandates:

Due to the emphasis on accountability and data
collection, ideologies like Social Efficiency and

Scholar Academic become more common in our
schools.

Criticism of NCLB & RttT

5. Education is
political and is a
civic
responsibility.

Social Reconstructionists believe that all education is
inherently political because it has a political agenda.
For these practitioners, all education should be
directed toward creating some sort of societal
change.

Critics of Social Reconstruction ideology may believe
that this is a form of “social acculturation;” however,
Social Reconstructionists accept social acculturation
and believe it is a necessary part of education.

It should be said that Social Reconstructionists do
not aim to indoctrinate students with facts and
content that support their world view. Instead, they
aim to teach students the skills they need in order “to
encounter, understand, and act to resolve” the
problems in our society” (Schiro, 2013, p. 173).

Social Reconstructionists do not support recent
school reform efforts like the No Child Left Behind
Act or the Race to the Top for the following reasons:

1. These reform agendas can lead to more
privatization of schools.

2. They place a greater “emphasis on objective
knowledge” which creates a Scholar Academic
Ideology in our schools (Schiro, 2013, p. 175).

3. The reforms shift the decision making out of the
hands of teachers and school administrators.
Instead, corporations, businesses, and
politicians are becoming more influential and
involved in developing curriculum.
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Social Reconstruction in Practice
Social Reconstructionists aim to accomplish three goals.

1. To remove or eliminate the undesirable parts of our culture
2. To replace these undesirable parts with new social protocols and values that they believe to be more desirable
3. To reconstruct society in a way that meets all of the needs of its members

The Child The Knowledge The Teacher

For Social
Reconstructionists,
children are very important.
They see children as the
change agents that will one
day make our society
better; however, the focus
is not always on the
individual child. Instead,
they are more focused on
what these children can
one day contribute to the
betterment of society.

The child’s personal
experiences are an
important part of Social
Reconstruction ideology.
Children can only
“make-meaning” based on
their own personal
experiences. It is through
their own personal filters
that children make
connections between what
they are learning and what
they have experienced.

Social Reconstructionists believe that knowledge
is “a value-laden social construction.” (Schiro,
2013, p. 189).

Supporters of Social Reconstruction ideology
would agree with the saying “perception is reality.”
For an individual, how they perceive and interpret
the world around them is their “knowledge.”
Because this is a subjective process, knowledge’s
truth or worth is determined by the social majority;
“What the majority of the members of society
believe to be true is true for those persons”
(Schiro, 2013, p. 190).

Social Reconstructionists believe that developing
and transferring curriculum knowledge to students
is a multi-step process.

1. First, curriculum developers are influenced by
their experiences in society.

2. The curriculum developers impress meaning
upon their experiences and develop a
curriculum to share with their students.

3. The students take in this curriculum and filter
it through their own personal experiences.

4. Finally, the students use their newly
developed knowledge to positively impact
society.

Unlike Scholar Academic and Social
Efficiency ideology, Social Reconstructionist
teachers are viewed as colleagues and
companions to students. They take part in
the learning process alongside their
students.

Two Main Teaching Methods:

1. The Discussion Method:
○ Allows students to “tap into” their

prior knowledge
○ Teaches students to analyze their

own thoughts and beliefs and then
share that analysis with a group

○ Teaches students group norms and
other social values

2. The Experience Method:
○ Supporters of Social Reconstruction

ideology believe that inorder to
understand a societal problem,
students must first experience that
problem.

○ Developing feelings about an issue
is an important step in obtaining
knowledge and social experiences.

○ Students need to be presented with
opportunities to have these personal
experiences through field trips and
other simulations.

Social Reconstruction
in Action



12

A Comparative Overview of the Curriculum Ideologies-Chapter 6

Comparative Summary
This chapter incorporated a comparative summary of the four ideologies discussed in
chapters 1-5. For Professional Development, four teachers performed several scripted
plays (each teacher acting as one of the ideologies) to present each ideology’s beliefs
and provide a summary of the major ideas of each ideology. Each teacher embodied
the beliefs and ideals of an ideology and then carried on as conversation as if they
were actually that ideology, literally. The purpose was to prepare opening statements
for school faculty meetings that would inspire faculty to reflect on and discuss their
curriculum beliefs. Schiro (2013) explains that educators often discuss curriculum
issues but never actually delve into them or resolve the issues.

Cast of “Characters”
(educators):

Scholar Academic (SA)

Social Efficiency (SE)

Learner Centered (LC)

Social Reconstruction (SR)

Educators have professional aims that give meaning to their endeavors. The
following questions allow their aims to be compared:

1. What do educators conceive their professional aims to be?
2. For what kind of clients or ideals do educators believe they work?
3. Where do educators’ vested interests lie?
4. Do educators see themselves as responsible to a client whose vested

interests are other than their own?  (Schiro, 2013, p. 210).

Discerning aims of
each ideology

AIMS COMPARISON Ideologies

The Scholar Academic aims:
“To perpetuate the existence of their discipline both by guaranteeing that future members of the
discipline will exist (who will in turn carry on its traditions and further its epistemic development)
and by building literacy for the discipline in the general public (so the public will support its
endeavors and benefit from its discovered truths)” (Schiro, 2013, p. 204).

The Social Efficiency educator aims:
“To efficiently and scientifically carry out a task for a client (often society). They consider
themselves unbiased agents of their client whose vested interests are different from their own.
Social efficiency educators consider their vested interests to lie in how efficiently and scientifically
they accomplish their task rather than in which task they accomplish” (Schiro, 2013, p. 204).

The Learner Centered educator aims:
“To stimulate the growth of people by designing experiences from which people can make
meaning, fulfill their needs, and pursue their interests. This aim includes within it secondary aims
of stimulating curriculum developers’ own growth and the growth of teachers (both of whom
support the growth of students). They are not beholden to a client but committed to serving the
ideal of learners’ growth” (Schiro, 2013, pp. 204-205).

Scholar Academic

Social Efficiency

Learner Centered



13

The Social Reconstructionist aims:
“To eliminate undesirable aspects of their culture. They try to reconstruct their culture in such a
way that its members will attain maximum satisfaction of their material and spiritual needs.
Social Reconstructionists frequently conceive of themselves as working for downtrodden members
of society whose material and spiritual needs are not being met” (Schiro, 2013, p. 212).

Social
Reconstructionist

Knowledge Comparison Ideologies

Educators’ conceptions of the types of knowledge that are most valuable and
most worthy of inclusion in curriculum are of great importance. The positions
educators hold with respect to knowledge will be reviewed by examining the
following questions:

1. What is the nature of knowledge?
2. What kinds of abilities does knowledge give to a person?
3. What is the source of knowledge?
4. From where does knowledge derive its authority?
5. How is knowledge’s truth verified?  (Schiro, 2013, p. 211)

Discerning the
construct of knowledge
for each ideology

The Scholar Academic believes:
“Worthwhile curriculum knowledge has the nature of didactic statements and modes of thinking
that correspond to the intellectual traditions of academic disciplines. Knowledge gives the child
the ability to understand. It has its source in objective reality as interpreted by the academic
disciplines. It derives its authority from the academic discipline to which it belongs. Its truth is
verified through a congruence method that evaluates the degree to which it reflects the essence of
the academic discipline to which it belongs” (Schiro, 2013, p. 211).

The Social Efficiency educator believes:
“Worthwhile curriculum knowledge has the nature of a capability for action. Knowledge gives
children the ability to do things. It has its source in normative objective reality as interpreted by
the members of society. It derives its authority from the impact it has in perpetuating society by
providing individuals with the skills that they need to function within society. Its truth is verified
through a congruence method that evaluates its correspondence to empirical reality as interpreted
by members of society” (Schiro, 2013, p. 211).

The Learner Centered educator believes:
“Worthwhile knowledge takes the form of personal meanings. Knowledge gives learners the
ability to be themselves at their highest level of self-actualization. It has its source in individuals’
direct experience with their world and their personal creative self-expression in response to
experience as directed by their felt needs and personality structure. It derives its authority from
the meaning it has to its possessor. Its truth is verifiable through the personal insight of
individuals who possess it. Acquisition of knowledge is not a primary concern of Learner
Centered educators--it is a first derivative of learning and a second derivative of growth, both of
which are respectively more important than knowledge” (Schiro, 2013, pp. 211-212).

Scholar Academic

Social Efficiency

Learner Centered
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The Social Reconstructionist believes:
“Worthwhile curriculum knowledge takes a form that expresses both truth and value: both
intelligence and a moral stance. Knowledge gives children the ability to interpret, act on, and
reconstruct their society. It has its source in educators’ interpretations (and, through educators’
interpretations, children’s interpretations) of the past, present, and future society. Its truth is
verified through educators’ convictions regarding its ability to improve the existing society as it
relates to their visions of the future good society” (Schiro, 2013, p. 212).

Social
Reconstructionist

Learning Comparison
“Scholar Academics view learning from the perspective of the transmitter of what is to be
learned--who is the primary active agent during learning---rather than from the perspective of the
receiver of learning.”

“Social Efficiency educators view learning as a process by which learners’ behaviors are shaped
by an agent outside themselves. They believe that learning takes place when a change in
organization of mind manifests itself as a change in behavior.”

“Learner Centered educators view learning as a by-product of growth, during which learners
make meaning through creative self-expression as a result of organically interacting with their
environment in a mode congruent with their inner nature.”

“Social Reconstructionists view learning as children having inculcated into them a way of
viewing events in their environment  through an intelligence oriented around a vision of a future
good society” (Schiro, 2013, p. 220).

Child Comparison
SA: “View children as neophytes in the hierarchical community of the academic disciplines.”

SE: “View childhood as a stage of learning that has meaning because it leads to adulthood.”

LC: “View the whole person as an integrated organism possessing natural goodness, as a
self-propelled agent of his or her own growth, and as a self-activated maker of meaning.”

SR: “View people as social beings whose nature is defined by the society in which they live”
(Schiro, 2013, p. 226).

Teaching Comparison
SA: “View teaching as that function of their discipline responsible for initiating novices into the
discipline by transmitting that which is known to those who do not know it. Teachers are
considered authorities who are to get the knowledge of a discipline into children’s minds in the
manner prescribed by the curriculum.”

SE: Social Efficiency educators view the teacher as a manager or supervisor of children as they
encounter the learning conditions and materials designed by a curriculum developer. Teachers
are to act in strict accordance with directions provided by the curriculum. Teachers both prepare
the environment in which children learn and supervise as they learn.”

LC: “View teachers as aids to growing individuals. Their task is twofold: to facilitate students’
growth by presenting them with experiences from which they can make meaning, and to intervene
between students and their experiences in order to facilitate their growth. Teachers choose the
experiences and modes of intervention from among those within the curriculum to match
students’ individual needs” (Schiro, 2013, p. 232).

Scholar Academic

Social Efficiency

Learner Centered

Social
Reconstructionist

Evaluation
Comparison
SA: “Evaluate student success
through the use of objective
statistical instruments.”
SE: “Evaluate students with
respect to an a priori standard
based in normative values.”
LC: “Use evaluation solely for the
benefit of the person being
evaluated.”
SR: “Take a subjective and
holistic approach to evaluating
students in relation to social
situations in which they exist and
their potential” (Schiro, 2013, p.
238).
“Educators in all four ideologies
accept the assumption that
cultural diversity exists and that
children from different cultural
backgrounds approach learning
and knowledge with different
knowledge bases, conceptual
frameworks, and learning ways of
making meaning” (Schiro, 2013,
p. 242).
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Individual Perspectives on the Curriculum Ideologies- Chapter 7

Overview of Five Curriculum Life Histories
In 1992, Schiro was able to study 100 educators and map out how their ideologies changed overtime. In this study, educators
created diagrams to reflect their ideology changes over time. The following chart summarizes these changes.

Life History as a Trip
In this figure, the educator ideology changes were mostly
triggered by changes in the grade level that he was teaching
or the community he was teaching in. For example while
working at a Native American reservation, his ideology aligned
most with the tenants of Social Reconstruction ideology.

Life History as a Set of Influences
In this figure, the educator’s ideology changes based on her
surroundings and current influences. For example, while
earning her Master’s degree, this educator began to resent the
“academic atmosphere,” so she did not embrace the
characteristics of Scholar Academic Ideology.

Life History as a Composite of Ideologies
In this figure, we see how educators can embrace more than
one ideology at a time. In some periods of our lives as
educators, it is possible to favor one ideology over the others;
however, it is also possible to find a balance between the four
ideologies.

Life History as a Portrayal of Internal Change
This figure demonstrates how an educator's personal
experiences can influence their curriculum ideology
preference. For example, when this educator was raising her
two children, she favored the Learner Centered Ideology
because it aligned with the way that she chose to raise and
educate her own children.
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Life History as a Vector Analysis of Influences on an Educator

This diagram demonstrates how educators can be influenced by more than one ideology at a time. These influences may “pull”
the educator in different directions. It is obvious in this figure that the influence of one ideology is usually stronger than the
others and will most likely dominate the educator’s teaching style.


